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OHAPI'ER I 
THE PHILOSOPHY OF TREATMENT CAMPS 
This is a study of a treatment camp for emotionally dis-
turbed children based on observation of the organization and 
functioning of the camp. The study is presented in conjunc-
tion with a background of the philosophy and history of treat-
ment camps. 
Camping is considered by most people as a summer vaca-
tion for children for the sole purpose of providing them with 
an enjoyable experience while the parents themselves recoup 
from the rigors of the school year. Yet if we accept the 
statement that the best preparation for adult life is the re-
membrance of a happy childhood, then a good camp with its op-
portunities for exciting adventure and for happy experience . 
with other children and understanding adults can make an im-
measurable contribution to the development of children. The 
child who has faced frustrations in his everyday life can ex-
perience satisfactions in an understanding camp environment 
that will serve both as a bulwark against pressures and as a 
base for development. 
History of the Camping Movement 
In the not too dim past, hiking in the woods and pitching 
a tent under the stars was the sole determinant of camping. 
The emphasis was on adventure and "rugged outdoor living." 
This attempt to relive the pioneer life of our ancestors was 
1 
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based on the concept that a healthy atmosphere builds char-
acter. This theory of "contagion" was characterized by high-
ly regimented programs and emphasized health and character de-
velopment. 
Following this, there came a brief period wherein· this 
theory was abandoned and emphasis was placed on the education-
al aspect rather than the purely recreational. This stage, 
influenced by the upsurge of -psychology and mental testing, 
allowed for more enrichment of program and more individuality. 
Yet "color wars" and other forms of competition persisted (in 
tact, they still may be found in many of our modern camps) but 
an even more serious indictment of this period was the use of 1 
camps by psychologists for their test-mills. As has been 
pointed out, "the wave of camping literature created under the 
auspices of the applied psychologists has done more to divert 
the original camping impulses into a blind alley than to give 
it real encouragement."1 
The third main stage of camping emphasized social orien-
tation and responsibility. This has been especially true of 
camps conducted by social agencies. Standards have been ap-
' plied in reference to health, administration, safety, organ-
ization and personnel. The most distinguishing feature of 
camping is still a group living together out . of doors but 
1 Ernest Harms, editor, "Psychopathology and Psycho-
therapy of Camping," The Nervous Child, 6:128, April, 19471. 
through cooperative planning of camps and social agencies, 
there is an attempt to determine the needs of individuals and 
to set up objectives to attain these needs. The camper him-
self has not been ignored in that the concept of democracy 
wherein campers share in program planning and policy making 
has become an integral part of modern camping. 
Objectives of Modern Camping 
The first and most basic task of modern ca~ping is to 
build a really sound camp psychology. Harms2 emphasizes that 
the primitive camping philosophy must be superseded if camp is 
to become the mental, physical and recreational factor that 
will balance the frustrations experienced in modern city life. · 
The objective of modern camping has often been defined 
simply as providing an atmosphere of freedom from restraint. 
In this same vein, the camper has been characterized as view-
ing camp merely as providing fun. These oversimplified but 
nevertheless fundamental criteria, may be expanded to include 
such factors as improving health, making new friends, having 
different experiences, strengthening old skills and learning 
new ones, attaining recognition, developing new attitudes, and 
relating oneself to people in new and better ways. The sepa-
ration of what is verbalized and what lies below the surface I 
I in the objectives of either the camper or the camp staff is I 
unimportant. What is important is the attainment of happi-
2 Ibid., p. 129. 
3 
ness and health, physical and mental, for each individual 
camper to create a social atmosphere for the realization of 
these values. 
Children's Behavior Problem Camps 
Despite the objectives of modern camping to provide as 
meaningful an experience as possible for each child, this is 
not always possible. The perils of camp life, even to the 
supposedly normally adjusted child should not be minimized. 
Adjustment is not always easy, and sometimes the conflicts 
produced by the need for this adjustment outweigh the values 
attained. The perils of "nature in the raw," the trauma of 
separation from parents, the pressure of "howling with the 
wolves," the demands of the "ego-ideal of a good camper," and 
the ''loneliness of group life"3 are but a few examples of what 
has to be faced by the camper. Unless the staff consists of 
warm, mature individuals equipped to handle these problems, 
camp may be, even for the adjusted child, an unpleasant ex-
perience. For the problem child whose frustration level is 
low and who is emotionally unable to make new adjustments, the 
usual camps are often ineffectual or even harmful. Due to 
the pressures of camp living and to misunderstandings, the 
usual camp may lead to serious results for the disturbed child 
Frequently, the camp instead of being socially 
constructive was ineffectual, and in some eases, 
3 Fritz Redl, "Psychopathological Risks of Camp Life," 
The Nervous Child, 6:139-147, April, 1947. 
4 
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even added to the child's growing sense of 
failure. The timid child did not profit 
from group experience because he tended to 
be overlooked, while the over-aggressive 
child was considered a nuisance. Unwittingly 
problems were sometimes intensified, for, 
misguided by the child's interests, those in 
charge encouraged unwise compeneations.4 
It was the realization of such factors that led to the 
formation, within the last two decades, of many camps whose 
purposes were to meet the needs of emotionally and socially 
maladjusted children. It is pot the purpose of this paper to 
delve into the fine lines of demarcation that have been es-
tablished as to what truly constitutes a treatment camp. It 
is sufficient to point up the major ideological differences 
and the areas of generally agreed upon principles. 
Basically, the differences may be classified in two 
areas. The first o~ these, and _possibly the more important 
is the basic approach to the objectives of treatment camps. 
The difference lies in whether camp can be used as a treatment 
medium, or whether its function is solely for diagnosis. Many 
see such camps only as providing the opportunity tor diagnosis 
on which treatment can be based and plans made tor permanent 
care. This is based on the belief that very little ean be 
done for a maladjusted child in the brief span of eight weeks 
beyond the careful observation of behavior manifestations. 
The value of the camp as a means of observation can best be 
4 Robert A. Young, "A Summer Camp as an Integral 
Part of a Psychiatric Clinic," Mental Hygiene, 23: 241, 
April, 1939. 
15 
seen in the statement of Galkin discussing Camp Ramapo: 
Casework with delinq~ent and problem children 
can be very sterile if we see the client only 
as he reacts in the limited area of the inter-
viewing room. To get a clear and vital pic-
ture of the client, we should be able to vis-
ualize him as a living person, viewing him as 
he functions in play, work, and in numerous 
social relationships with children and adults. 5 
Added to this value of camp as a medium of observation is the 
belief that there is a therapeutic value far carefully se-
lected children brought together in a protected environment 
under the care of adults with special qualifications. 
The other point of departure exists in the make-up of the 
camp community with the claims of some that to put children 1n 
a special camp labels them as being different and thus tn-
creases the diffiuulties. This is weighed against the belief 
that the social climate must be the same for all. 
It is generally agreed that treatment camps are best tor 
those whose behavior is due to environmental factors rather 
than internal conflicts. To aid these youngsters best there 
are needed a relaxed and friendly attitude of staff and the 
absence of restraints. The objective of the camp is the 1m-
provement of behavior rather than the imparting of skills and 
knowledge. Experiences in leadership and control, procedures 
in behavior adjustment, and the rebuilding of attitudes become 
the goals, while the program is the tool used to obtain these 
5 Joseph Galkin, "The Treatment Possibilities Offered 
by the summer Camp as a Supplement to the Child Guidance Clin-
ic," American Journal of Orthopsychiatry, 7:475, October,l937. 
6 
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goals. Values of such camps fpr the emotionally disturbed 
youngster lie in the satisfaction within the camp situation 
and the means of expression which decrease the need for a-
social behavior outside. At the same time that he gets this 
satisfaction, he also gets security in acceptance by the group 
and the leader. Another basic criterion for treatment camps 
is the use of therapy within the camp situation itself. It is 
the interaction of the total environment and the specific 
treatment for each camper that makes therapeutic camping of 
value. A list of conditions for the entire camp and far each 
camper would include: 
1. Ore at ion of a social environment free 
from restraint. 
2. Use of the camp setting as a means of 
understanding behavior. 
( 
3. Understanding attitude by the starr. 
4. Interpretation of the group setting to 
each camper. 
5. Setting of goals by the starr and by 
each camper. 
6. Realization of the needs of individuals 
and groups. 
7. Observation of group factors as affecting 
individual behavior. 
8. Awareness of campers' aaily attitude to 
other children and adults. 
9. Adjustment of life to the mores or the 
group. 
10. Use of skills and abilities to intensify 
strengths. 
7 
training, and the use of active competition are factors that 
make these camps different from therapy camps. Camping for 
the physically handicapped is an attempt to provide a more 
protective atmosphere so that the child can establish more con I 
fidence. The emphasis is on the flexible non-competitive pro-
gram with attention to individual needs. In this it approx-
!mates the therapy camp with the chief difference being in the 
type of treatment given and 1n the follow-up used. 
Purpose of This Study 
The purpose of this study is to report on the experiences 
of a treatment camp sponsored by Guidance Camps Trust, estab-
lished summer 1949, and to attempt an evaluation of the camp 
itself based on observation, in relation to the values of 
treatment camps in general. 
Some of the questions that will be considered will be in 
line with the divergent philosophies already mentioned, espe-
cially in regard to the camp population and the values of camp 
as a treatment, as well as an observation, medium. The types 
of youngsters who can benefit from such ~ camp, the nature of 
the program and the kinds of therapy used will all be presente • 
The scope of this study is limited to the one camp, al-
though principles and experiences of others will be presented 
as supplemental material. There will be no attempt to in-
elude a follow-up study, as this is being done in the thesis 
of Miss Cameron, but concentration will be on the actual 
9 
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functioning of the camp itself. It is hoped that the study 
will provide a basis for community information in regard to 
the value of such a camp, and will serve as a basis for refer-
ral for interested social agencies. 
Limitations of this study are plainly apparent. The na-
ture of such a camp means that the first season, with staff 
and campers complete strangers to each other, was largely ex-
perimental. The inadequacy of the setting and the newness of 
the situation, added to the late start, presented additional 
problems which increased the difficulties and limited the full 
value of such an experience. 
Conclusions are based on the observations of the author, 
who served as head counselor at the camp, on consultations 
held with the camp director and staff members, and on material 
in the Report to Trustees. 
====~=================-=-==~-~======-===-================~=====9F====--
l 
11 
=====-== -- - =-- -=- -=-- ===""'- =-
CHAPrER II 
HISTORY OF GUIDANCE CAMPS TRUST 
The establishment of a treatment camp is not an easy de-
cision. To be valid, it must be based on a survey of commun -
ity needs plus unified community response. Needs must be 
clearly seen and objectives must be carefully workBd out. It 
was on these principles that Guidance Camps Trust was founded. 
Initiation of the Project 
The idea for a treatment camp grew out of a meeting of 
the Greater Boston Case Work-Group Work Committee, in February 
1948. At this meeting, a presentation was made by a student 
at the Boston University School of Social Work on "Influence 
of Family Tensions in Group Life." From the discussion on 
this topic which was concerned with placement of children in 
the Department of Neighborhood Clubs of the Children's Aid 
Association, several factors were brought out. It was agreed 
by the committee that there were three purposes involved in 
the cases discussed - 1) getting the child out of the home, 
2) use of psychiatric treatment, and 3) making of camp plana 
as treatment method. Mention was made of a treatment camp no 
longer in operation which had been directed by Dr. Robert A. 
Young, now of Judge Baker Guidance Center. A sub-committee of 
three people was set up to investigate treatment camps with 
the Camp Bureau of the Community Council. 
I 
I 
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The next month, after investigation, the committee was 
expanded to include three persons from the camping section of 
the Council and methods of procedure were established. Sev-
eral questions were placed before the committee to be used as 
guides for their investigations: 
1) Is the need as intensive as the case 
work-group work committee thinks? 
2) Are there any studies of this kind of 
camp which could be used as a guide? 
3) Can such a camp be run by an existing 
agency as a particular service? 
4) Would interested agencies keep a record 
of the number of people needing this 
type of camp? 
The committee was also instructed to study the matter of 
sponsorship and to consult various sections of the Council in · 
order to bring in representatives to the planning committee. 
During the next few months, a survey was made to deter-
mine the extent of need. Letters were sent to forty-two 
agencies in the Children's Section, Family Section and Medical 
Social Service of the Community Council with a description 
the qualifications of children for a treatment camp. They 
asked to indicate the number of children suitable in their 
of J 
wer j 
care and those for whom only such a camp would be suitable. 
II 
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Type ·of 
Children 
Hospital 
TABLE I 
SUMMARY OF REPLIES 
CONCERNING CHILDREN SUITABLE FOR 
PLACEMENT IN A TREATMENT CAMP 
Number 
Number Of Children 
Agencz . Replying Qualified 
7 110 
Social Service 7 104 
Number of 
Children 
Fitting 
Treatment 
camp Onlz 
62 
89 
Family Agencies 9 116 56 
Total 23 330 207 
In addition to the agencies replying, two others wrote 
expressing interest in such a camp and regretting tm ir in-
ability to make a count in time for the census. Seventeen 
others made no reply, which indicated no clientele for such a 
camp. Nine agencies wrote that they had made camp placements 
for children qualifying in "regular well-run SUliliJler camps," 
but with misgivings as to whether the children would profit. 
In order to present a stabilizing effect, several cam-
menta were made concerning the results of the survey. 
1. It is to be noted that many children have 
been placed in "regular well-run summer 
camps." However, nine workers commented 
that they would have been better satisfied 
if these could have been specialized camp 
service. 
13 
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2. The trend, as reported by American Camping 
Association, is to place such youngsters 
into regular camps rather than to create 
entire camp situations f'or them. Some-
times a specialized unit with better 
trained than average counselors is in-
serted into the camp program. 
3. More than half' of' the children recom-
mended were f'rom three agencies, one f'rom 
each type of' agency. 
4. As a warning note, the results do not in-
dicate that a summer camp experience is 
the best sort of' treatment, or that out 
of' all possible services money should be 
1 
spent first on setting up a summer camp. 
The following questions were raised for the committee to con-
aider: 
1) Can a summer camp experience be rated as 
one of the committee's f'irst objectives? 
2) 
3) 
Would day camp for a larger number be better? 
2 Would small group summer placements be better! 
In August, a special meeting was held to decide on action 
concerning a treatment oamp. After a report by the sub-
committee on the situation, it was voted to place the commit-
1 These comments were recorded in the minutes of' the 
case work-group work committee, July 6, 1948. ~ 
_____ 2_ Ibid. ___ ~ 
14 
tee on record as believing that a treatment camp would be a 
useful part of the soc,ial service structure in Boston. It was J 
agreed to ask Judge Baker Guidance Center to act as sponsor I 
I 
and to approach the Hood Foundation Fund for fUnds. 1 
I 
The Judge Baker Guidance Center was unable to assume ma- I 
jor responsibility for the camp, but they did agree to release j 
Dr. Young to head such a camp. Other agencies were suggested 
and eventually a separate board was established, incorporated 
under the name of Guidance Camps Trust. In February, 1949, a 
grant was assured from the Hood Fund and agencies agreed to 
defray part of the cost. It was almost a year to the day 
since the original interest had been expressed before definite 
plans were made. 
Basic Objectives 
As a result of the survey and investigation by the com-
mittee, special criteria were set up as basic objectives for 
the camp. It was agreed that the program could not be com-
bined with any other kind of camp program. Furthermore, the 
camp should be located in a rather inaccessible location. Thea 
1 
two points emphasize the fact that the primary objective of I 
the camp is intensive treatment, in a setting as far removed 
as possible, both physically and psychologically, from ex-
tarnal forces. 
It was decided to limit the number of campers to thirty. 
At first, the possibility of two periods of one month each was ) 
15 
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considered in order to treat as many children as possible. 
The original plan had been to have boys £or one session and 
girls tor the second, but this was deemed inadvisable because 
of the necessit Y--~f c~angirig at least part of the staff. Later 
I 
the plan £or two sessions was dropped entirely since it was J 
felt that the period was t Qo short. The requirements of a ful 
eight weeks stay for each camper and careful selection of thos~ 
who would seem to benefit most from the . experience were estab- I 
lished. As will be discussed later, these were not completely 
' . 
feasible due to the lateness of starting the camp. 
The selection of the staff was to be based upon careful 
criteria, with warmth and understanding as the keynote. It 
I 
was ala o agreed that there should be a h~gher proportion of 
.• 
staff to the number of campers than that accepted as standard 
by camping associations. 
In addition to these basic objectives 1n relation to the 
functioning of the camp, two other purposes were established 
as ~elated to the value of such a camp. Camp was suggested a 
a teaching and training facility for field work placement for I 
selected students in schools of social work and for staff mem-
bers of other camps. Interest was also expressed in the use 
o£ the camp as a research medium. 
The Camp Site and Its Facilities 
Although plans had gone ahead, a camp site was not found 
until shortly before the camp season of 1949. At that time 
,, 
II 
16 
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the committee was able to rent a site in Parsonfield, Maine, 
that had previously been used as a Girl Scout camp. The prop-
erty consisted of about sixty acres of fields and woods with 
several buildings. The general area was fairly thickly pop-
ulated with the surrounding country being private property. 
The buildings consisted of a .farmhouse,five large cabins, 
four two-bed cabins, an infirmary, a wash house, an extended 
carriage house and a large barn. The farmhouse was occupied 
by the owner, while the camp utilized the attached kitchen, 
dining porch and recreational hall. Six campers and a coun-
selor slept 1n each of the five larger cabins, and the other 
staff members occupied the smaller ones. The carriage house 
was subdivided into many small rooms and housed the office 
and various activities. The barn was used for crafts and 
dramatics as well as for indoor activities. There were sev-
eral tent platforms, but these were not utilized. 
The terrain was sloping but there were adequate level 
fields tor sports, games and camping programs. Extensive use 
was made of the surrounding community for hikes and tr~ps. 
Swimming was about a ten-minute walk from the cabins at 
Province Lake, and two roads, one a highway, had to be crossed 
to reach the waterfront. The beach was public but one section 
was utilized exclusively by the camp. 
Because of the experimental nature of the camp and the 
lat.eness in starting, it was decided that forthe season the 
camp would be named Province Lake Camp rather than retain the 
name used by the Girl Scout camp. 
season ended August 26, 1949. 
Camp opened July 1 and the 
18 
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CHAP!'ER III 
CAMP STAFF 
Camp is a total living situation involving the separation 
of the child from the family setting - a major source of dis-
turbance for the child presenting behaviGr difficulties. With 
in the total structure of the new society, the cabin group be-
comes the substitute family or primary group, and the cabin 
counselor becomes both a symbol of protection and an object of 
affection if he is warm, accepting and interested. This is 
the first potential in therapy - the understanding adult who 
/ r~presents a good parental figure. The opportunity for the 
child to observe a group of adults who are able to work to-
gether compatibly, who enjoy each other's company and who can 
arrive at decisions in a democratic manner, sets a pattern in 
many eases totally new and desirable. 
Criteria for Selection 
The selection of the staff must be made in consideration 
of · the disturbed children at camp and the ensuing :rr assures 
that result. Certain objectives and limitations must be 
established. These have been set forth very clearly by 
Dr. Young, and were used as the basis for selection of the 
staf'f. 
Because of the nature of the problems that 
arise in a camp of this type, it is desirable 
to have only mature counselors. Experience 
has shown that the average junior counselor 
has not the judgment or the understanding 
-=~-=-=·~·~[==================================================================~==== 
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necessary for handling the situations with 
which the c~ otinselor in such a camp is called 
upon to deal. In selecting counselors, there-
fore,personality rather than previous camp 
experience or technical knowledge, has been 
the deciding factor. Men and women coun-
selors are chosen who are interested in chil-
dren's problems and who are themselves suf-
ficiently free from inner tensions to create 
f 
a serene atmosphere. The ideal counselor 
should be well enough adjusted so that he 
does not project his own problems into the 
child's behavior. He should also be able to 
handle the hostilities and attachments that 
arise in child-counselor relationships. 
Children such as these who have their own 
parents, are more apt to show ambivalent 
f'ee.ling toward counselors, who are to some 
extent parent substitutes.l 
A word of caution must be added. Whereas it is recognize 
that previous camp experience or specific skills are secondary 
to warmth and understanding, they should not be minimized. The 
advantage of a prior camp experience is of' the utmost import-
ance in aiding staff members to adjust to the situation. The 
heritage of special skills serves as a prop for the counselor. 
It gives him a sense of security working in an area in which 
he has experience and tn which he feels confident. 
The final aspect in selection of staff is the realization 
that as "good parents,'' the staff must help the campers accept 
the necessary limitations imposed by reality. The Sche1d-
11ngers note that "the latter (set of good parents) particu-
larly in its authoritative aspects, was personified by the 
camp director and the administrative personnel - such as head 
1 Robert A. Young, ££• 21!•, P• 243. 
counselor, etc." 2 Because of this, it is essential that the 
staff be disassociated as much as possible from the authorita-
tive aspects of the camp and express the atmosphere and spirit 
ot the camp. 
Personnel 
With this as a framework, the staff was selected as care-
tully as possible, the objective being to meet these criteria 
for all members of the staff. During July, the staff consiste 
of the camp director, a head counselor, five cabin counselors, 
a counselor-at-large, a crafts counselor, a counselor in 
charge of health, a part-time nature counselor, a secretary, 
a cook and a kitchen boy. In August, another counselor as 
. I 
housekeeper and tutor, and a second kitchen boy were added. Tw , 
of the counselors' wives took over many of the administrative 
details and spent time with individual campers who needed to 
be away from the group. The counselors ranged in age from 
twenty-three to thirty-two and all were or had been graduate 
students in either social work or psychology. The tutor was 
an experienced social worker, while the cook for the month of 
August was a trained nursery school teacher psychiatrically 
oriented. Even the kitchen boys had had successful treatment 
in a child guidance clinic. Every one of the staff had suf-
ficient background to have an understanding of treatment pro-
cedure with disturbed children. 
2 Saul and Lucy Scheid,linger, "The Treatment Possi-
bilities of the Summer Camp for Children with Personality 
Disturbances," The Nervous Child, 6:240, April, 1947. 
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In addition to their regular duties, many of the counsel- , 
ora had other responsibilities. One -or the cabin counselors, 
who was trained by the Red Cross, also served as the water-
front director. Still another cabin counselor served as dram-
atics counselor and assisted a trained specialist in psycho-
dramas. The counselor-at-large, who replaced cabin counselors 
on their days off, (one day each week) also served as group 
therapist. 
Training and Orientation 
A brief orientation period was held at camp before the 
season opened. This period serves as the skeleton on which to l 
hang the "meat" of the total camp experience. Here is laid the 
atmosphere of relaxation, creativity and understanding that 
will create the social climate needed to make the s.ummer as 
rich and as meaningful as possible for each camper. 
Because of the uniqueness of the situation and the un-
familiarity of the director with the camp staff, it was neces-
sary to concentrate orientation solely on the purposes and ob-
jectives of the camp and on a general background of the campers . 
It was impossible to conduct special interest sessions or to 
demonstrate various areas of camplng skills. Emphasis was 
placed on basic principles of mental health and group pro-
cesses and on the development of principles and policy. It 
was recognized that this was inadequate and as the s~ason 
progressed, the following set of criteria was set up for 
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future seasons. 
For the camp director, it provides an opportunity better 
to understand the specific personalities oft he staff members. 
With staff participation in .special interests, it enables him 
to note the skills and strengths of each counselor and helps 
him 1n making assignments. During this time, the director can 
set the tone for the summer. He sets up goals and levels of 
aspiration, and by his enthusiasm prepares the staff for the 
specific job before them. 
The discussions during this period should consist of a 
review of the principles of mental health, an analysis of the 
factors involved in the adjustment of each child, and an under 1 
standing of the basic group processes. These are all skills 
with which each staff member has had varying degrees of exper-
ience but which must be refocused for use within the particu- I 
lar setting. 
The technical camping skills should not be ignored dur-
ing this period. The opportunity to assume a cam~r's role in 
the manifold camp activities gives a counselor security and 
understanding when he relives these experiences with his cabin J 
group. 
Still another essentfal is the recording of significant 
observations on camper behavior, individual interaction and 
group processes. This cannot be demonstrated or developed 1n 
a training period, but through explanation and discussion, the 
j 
counselors will be well equipped in their understanding of wha" 
I 
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-is significant and in the manner of recording. 
The morale of the counselors in many instances is deter-
mined by the director-counselor relationship that is estab-
lished during training week. If the director sets standards, 
instills confidence and adequately prepares the staff with a 
realistic picture of the job to be done, neither minimizing 
the, responsibilities and problems, nor overemphasizing them, 
then the counselors will feel a sense of belonging that will 
make them function as partners 1n a cooperative enterprise. 
At times, it may be necessary t~ move outside the camp 
family for the training program. At Province Lake Camp, two 
faculty members of the Boston University School of Social Work 
visited eamp and aided in the discussion of records as they re j 
lated to the understanding of the individual and of the group 
processes. 
A final factor in eamp orientation, which probably 
deserves to be ranked even higher than the rest, is complete 
discussion of principles and policy. The democratic partici-
pation of the staff in the establishment of policy creates a 
sense ·of "counselor ownership" which in turn inspires the 
counselor to function at his highest level and assume a per-
sonal interest in the progress of the camp. 
Staff Meetings 
Staff training does not end with the conclusion of orien-
tation week and the arrival of the campers. It is a continual 
24 
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attention of the other boys, he would 
openly annoy them by disturbing them or 
teasing and threatening them. He would 
go to any length to gain at tent ion and 
soon became the butt of the other boys~. 
During the early part of the season, he 
was allowed to go his own way with no 
restraints, but his behavior became un-
manageable. He became destructive of camp 
property and of other campers' possessions. 
The other boys in turn went after him so 
that his welfare was endangered. In dis-
cussing this in staff meeting, it was felt 
that Albert was aware of his behavior and 
that, inasmuch as he was using this behavior 
to gain special privileges, he should be 
made aware that this asocial behavior could 
not be allowed. This decision was reached 
after first discussing whether this need 
for special attention was more important 
than establishing a relati onahip with his 
peers. It was finally agreed that if camp 
was to have any meaning he would have to ad-
just his behavior. At first, he responded 
to verbal warnings and restraints by violent 
reaction, screaming, yelling and physical 
abuse. He would appeal to other staff members 
for special privileges during these periods. 
As he realized that he could not "play one 
counselor against another," he soon modified 
his behavior and was able to make the be-
ginning of a relationship with his group. 
Consistency of approach makes it vitally important that 
all staff members attend staff meetings. This makes it pos-
sible to see how each child reacts in all possible situations 
and to utilize the combined observations into a total picture 
of the individual. 
If staff meetings are held fairly often and on a regular 
basis, they will not degenerate into "gripe sessions" but will 
serve the constructive purpose of furthering the objectives of 
the camp and the understanding of the staff. 
26 
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Within the framework of these general principles, the 
staff at Province Lake Camp was able to utilize the staff meet 
1ngs in a constructive fashion. It resulted in a consistent 
approach and in a fuller understanding of individual problems 
by all staff members. 
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CHAPI'ER IV 
SELECTION OF CAMPERS 
Camp provides opportunities for expression and an environ ' 
ment for new help. There are factors that must be taken into 
account in the selection of campers and there are also certain ! 
risks in sending a child to camp at the wrong psychological j 
moment. Even in the average well run camp, such factors as 
intelligence, skills, handicaps, adaptability and parental in-
terference, play an important role in deciding whether the 
child is ready for a camp experience. The difficulties of ad-
justment , the need for dependence, and the feelings of re-
jection are constant elements that every child, parent and cam, 
director faces in making a decision for or against camp place-
ment. These problems become intensified for the treatment 
camp where insecurity and hostility are already present and 
where observation and treatment are of paramount importance. 
Criteria for Selection 
It is to be recognized that not all children fit into a 
treatment camp. Some children adapt more or less successfully 
in other campB~ or are better served by other types of pro-
grams. Others are ·either too disturbed to make the necessary 
adjustments for a camp setting, or because they seem peculiar 
to other children, are not permitted to adjust. Still others 
cannot adapt themselves because their parents will not permit 
them to make the break toward independence. Criteria for se-
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lection must be based on a consideration of the child's prob-
lems, evidence of his ability to use the camp experience so 
I 
that it will be meaningful, and formulation of a treatment 
plan that will make camp part of a continuing process as it 
lates to his difficulties. 
J 
The children who are found in treatment camps fall into 
several categories. Amsden has classified them as: 
1) the school trouble-maker, the mischievous, 
annoying hypernervous child; 
2) the shy, sensitive, bullied youngster; 
3) the sex delinquent, sometimes a prac-
titioner for profit in either the hetero-
sexual or homosexual field; 
4) the "upside-down" boy who wants to be 
bad, who resents all authority and coun-
seling, who deliberately destroys; 
5) the thief, tie truant, the bully and 
many others. 
The difficulty with this classification is that it is 
merely descriptive and gives no indication of which types 
would benefit from a treatment camp. For example, one would 
seriously question the desirability of sending a sex delinquen 
into such an intense experience with many impressionable, 
easily led youngsters. 
The classifications by Young of those children who seem 
to benefit particularly from this type of group and individual 
treatment lacks the descriptiveness of Amsden, but serves to 
furnish a broader base for selection, inasmuch as they are 
1 Robert Amsden, ''The Summer Camp as a Behavior 
Clinic," Mental Hygiene, 20:253, April, 1936. 
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more closely related to causal factors. He roughly classi-
fies them as follows: 
1) Children for whom therapy consists mainly 
of habit training and for whom the camp 
affords an opportunity for inculcating 
and strengthening the new habits. 
2) Children whose problems center around un-
satisfactory relationships with other 
people ••• practice in group living is 
necessary to help the child make the mod-
ifications and adjustments suggested by 
the clinical study. 
3) Children who are too closely attached to 
one or more individuals in the home and 
who need camp life to help them become 
more self reliant and independent. 
4) Children whom it is desirable to observe 
twenty-four hours a day in a variety of 
situations ••• 
5) Children who need the camp experience to 
make them more aware of their problems 
and to help them understand how emotional 
factors are contributing to their dif-
ficulties. 
6) Children who need the camp experience as 
a means of strengthening th~ir relation-
ship with the therapist ••• 2 
To this list Cockerill3 has added children who have an op-
portunity to reveal special talents and capacities. 
Each child is to be considered as an individual rather 
than as a representative of a type or pattern. He is to be 
considered in the light of what values camp can have for him, 
2 Robert A. Young, op. £!!., p. 247. 
3 Eleanor Cockerill and Helen Vii tmer, ''An Evaluation 
of a Psych.iatric Camp for Children," Smith College Studies 
in Social ~ork, 9:232, June, 1939. 
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of what use he can make of these values and of what influence 
he will have on other campers. Within this framework, certain 
broad classifications can be made for treatment selection. A 
summation of these predicated upon the individual determinants I 
for selection would include: 1) problems centering around hom 
relationships; 2) problems due to poor or inadequate training, 
3) variety of problems. but where there is a desire to be ac- I 
eepted, 4) problems of the sensitive and withdrawn who need ac 
ceptance, 5) problems of the aggressive who are able to see thJ 
reasons for their compulsive behavior, and 6) problems of the 
impulsive who can be helped to set limitations within a realit 
situation. 
Very few children, if any, will fit neatly into any one 
of the above classifications. It is well to recognize that 
children are as ambivalent in their behavior as they are in 
their feelings. They will react differently to various situ-
ations or will react in the same way for diverse reasons. Is 
the anuretic child,for example, reverting to infantile ways an 
using his symptoms as a means of withdrawal, or is he express-
ing his hostility? 
The following examples are cited to illustrate that 
criteria must be based on treatment potentiality rather than 
behavior manifestations: 
Harold was a thirteen year old boy with a 
sad, forlorn expression. He was described 
by a school nurse as a "little liar who can't 
be trusted," and by his stepmother as a 
scrapper and a liar. He had come to the 
attention of the police because of fire-
setting and vandalism. It was discovered 
-th.at he stole money 1n order to buy candy 
for t he other children. His pattern of be-
havior was that of solitary play and in-
ability to relate to his contemporaries. 
Yet his worker felt that he was able to 
"reach out 11 and initiate play -activity in 
client-patient relationship. 
At camp, Harold assumed the role of the 
"good boy" who does work to please adults 
and to win acceptance from the other boys. 
As he learned that he was accepted for him-
self rather than for what he did, he began 
to participate in camp activities. There 
was less need to be servile or to tag faith-
fully after his counselor. Given the op-
portunity for self-expression, he made 
tremendous gains in overcoming much of his 
anxiety. 
The behavior symptoms of the second case are so~~what similar, 
but the results were very different: 
Bruce was a nine year old described by his 
.t_ e".S.cher as "bothersome" and a "clown." 
Although called 11 the tough guy" by his 
neighborhood, he got along very well with 
smaller children and was well liked by chil-
dren his own age. He preferred helping his 
mother or grandmother to playing with other 
boys. In treatment, he was found to be 
pleasant and friendly but appeared to be 
tense and restless. 
At camp, after a seemingly good adjustment, 
Bruce deliberately set out to get home. He 
first tried this by breaking all rules and 
regulations. When this did not work, he be-
gan running away and staying out in the woods 
or on the highway late at night. These run-
aways were planned very carefully and he was 
quite frank and very friendly in telling of 
his plans. It was impossible to develop any 
real relationships with him and it was apparent 
that he could not conform even to the most min-
imum requirements. He had no difficulty lying 
or telling fantasy tales in a seemingly straight-
forward manner in his desire to manipulate people. 
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On the surface, both cases indicate similar patterns of 
behavior in comparable situations. However, Harold was able 
I 
to benefit from camp because he had the ability to use the ex- I 
perience profitably, while Bruce because of his apparent inabil-
ity to make any sort of relationship, was unable to adjust. 
Selection of campers should be based on accepting those I 
can j who are most apt to benefit and excluding those who either 
not benefit, who will be harmed, or who will harm others. 
Treatment camps are not a panacea for all types of maladjust-
ment. Effectiveness is limited in many cases and 1n others is I 
not possible. They should not serve the function of merely 
providing an enjoyable experience. Unless the beginning of 
treatment is established or unless observation leads to the 
formulation of treatment plans, then the camp has not tul-
filled its purpose. Because of this, and since there are 
who can be effectively helped, many types must be eliminated. 
Judged as not apt to benefit would be: 1) those whose preble 
are due to constitutional defects of mentality, 2) those whose 
problems are due to constitutional personality defects, 3) the 
congenital syphilitics, 4) the postencephalitics, 5) the 
psychotics and 6) the abnormally unsocial. 
Due to the group setting, individuals must be selected, 
insofar as can be determined before camp placement, whose be-
havior will not be too upsetting to others and whose actions 
can be modified by collective behavior. 
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Province Lake Campers 
Selection of campers was ma.de for Pr.ovince Lake Camp with 
all these ~actors as guides. Because of the lateness of 
starting, the screening process was not as careful as was de-
sired. Several youngsters were accepted with deep misgivings 
on the part of the director, while others were accepted with 
insufficient case material as a guide. It had been the orig-
inal plan to accept only children who were to remain for the 
entire season, but because of the late start and because some 
boys did not remain as long as intended, several vacancies oc-
curred during the season which were filled with campers for 
one month periods or even less. A few children were accepted 
for a four-week period, five were too disturbed to remain in 
camp for the entire season, and four were taken out· by their 
parents. or these, three returned later at their own request 
or insistence and finished the season. Altogether, forty-one 
children between the ages of seven and fifteen spent some 
time in camp with an average of thirty boys in camp at any 
single time. 
Of these children, thirty-eight were referred by twenty-
two agencies, two by the child's family and one by a physician. 
The distribution is as follows: 
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TABLE 2 
Sources of Referral 
Type of 
Agency 
Courts 
SPCC 
Child Caring Agencies 
Family Societies 
Guidance Clinics 
Hospitals 
Mental Hygiene Clinic 
Private Physicians 
Family 
Total 
Number of 
Agencies 
2 
1 
4 
6 
3 
5 
1 
22 
Number of 
Children 
2 
1 
5 
7 
11 
10 
2 
1 
2 
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Case material was furnished for each camper with the fol-
lowing information: 
1) Identifying data 
Name, birthdate, parents' names, foster 
parents (if any), address, religion and 
other members of the family. 
2) Physical 
Present physical condition, previous health 
history. 
3) Personality 
General description, typical relationships 
with adults and other children, interests 
and preferred activities, intellectual 
ability and school progress, the problem, 
and history of fire setting. 
4) Family Background 
Family setting, relationships with other 
members of the family,and factors in pres-
ent family situation. 
5) Treatment Plan 
Treatment being carried on, previous find-
ings,part camp will play in overall treat- ' 
ment plan, previous camp experience, how 
the child and his family regard the camp 
plan, plans for continued contact with child 
and his family, and kind of information 
wanted by the agency. 
As can be seen, all possible factors that would have any 
bearing on the child's adjustment to camp were considered. By 
relating the camp treatment to agency plans and objectives, 
it was possible to make this a continuing process rather than 
an isolated experience. 
The staff decided that they would not read the records 
until after the first week in camp. This would allow them to 
make observations without being influenced by the case history, 
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Yet the short span of a single week would allow them to in-
tegrate the different impressions (if indeed there should be 
a difference) without being inconsistent tn treatment. Con-
sistency was felt to be of utmost importance but only if it 
were based on realistic factors. Thus, each child was ob-
served in his reactions to the group and individuals without 
the limitations of being classified. At the end of a week, · 
each camper was discussed by the entire staff with the case 
histories then being used as a means of determining the 
reasons for behavior rather than as a classification of be-
havior. 
It is difficult, if not impossible, to classify the types 
of problems in any group or groups since each child was an in-
dividual with his own behavior symptoms. 
There is the attractive, charming twelve 
year old Ralph who has violent outbursts 
of temper and is generally disturbing to 
all who know him. Despite better than av-
erage intelligence, .he floats around with-
out any participation in organized activ-
ities or any interest. He has done a great 
deal of stealing, ,and his behavior is mo-
tivated largely by need for immediate 
gratification. 
Frank, the nine year old illegitimate child 
of a domineering mother, is a tough boy from 
a very poor section of the city. Not find-
ing acceptance at home, he roams the streets 
at night with friends seeking excitement, 
frequently getting into trouble with the 
police. On the surface he is extremely 
destructive and aggressive. His phases 
of profanity, clownishness and overactivity 
have made him too much of a problem in public 
and parochial school for him to remain. Be-
neath this tough exterior is a very infantile 
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youngster who wets his bed like a baby, 
is terrified of the dark, and is embar-
rassed by "nice women." 
There is thirteen year old Sam, who is very 
shy and withdrawn and has been disturbed 
since his parents' divorce. He has developed 
odd manners such as twitching his shoulders, 
covering his mouth with his hands and wring-
ing his hands. He has difficulty in school 
despite good intelligence because of his con-
stant day-dreams and escape through fantasy 
to the past. 
There is ten year old Herbert whose unmanage-
able behavior led to his expulsion from school 
after hitting a teacher. He is very aggres-
sive with other children, especially those 
smaller than himself. His rebellion against 
authority has been carried out so as to work 
up to climactic punishment. He is a consist-
ent thumbsucker with very immature behavior. 
Still another is eleven. year old Ned, large 
and overweight for his age with immaturity 
evident in motor coordination and develop-
ment. Ned is quiet, awkward and fearful. 
He has difficulty in speaking clearly, hes-
itating and garbling his words. Described 
by his family as being "very sweet and obedient," 
he has difficulties outside the home because of 
his slowness and dawdling. He had never parti-
cipated in any group activity, in tact did not 
even mow how to throw a ball. 
From these examples selected at random, it is apparent 
that no boy fit li~to any clearcut pattern, and that the en-
tire gamut of behavior manifestations was represented. 
Groupings 
For a camp decentralized into small cabin units where six 
children live together all day with a counselor, each camper 
finds he is vital to the group. At the same time the group is · 
a support to each camper, helping him overcome his fears and 
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forming a supportive ego. There is no limit to the creative 
. opportunities inherent nor is there any limit to the possible 
frustrations unless extreme care is taken in the groupings. 
With a group of children who have not learned to get along wit 
others, and who respond to their immediate needs, these prob-
lams become intensified. One camper can entirely demoralize 
a cabin group, another can be completely rejected by his group, 
while still a third can become the scapegoat of his bunkmates. 
Improper groupings of disturbed children can multiply the 
problems rather than cancel them out. It may make the differ-
ence between a constructive and destructive experience. To 
make a fetish of homogenaity is a mistake in that it may lead 
to sub-group splittings, aggression and lack of group cohesive 
ness. Groupings should be made with some differences as long 
as these are not too many or too diverse. Factors to be con-
sidered are intelligence, age, physical maturity and interests. 
The personality of the counselor should also be taken into conj 
sideration in the placement of these groupings once they have 
been made. 
At Province Lake Camp, the wide age span of so small a 
group presented a problem. Groupings made by the camp direc-
tor and a case worker were based on the above factors as noted 
from the records. Three of the cabin groups were fairly well 
equated in age, physical size and distribution of types. One 
cabin group which consisted mainly of the bigger boys, althoug~ 
not necessarily the oldest, was composed almost entirely of rr 
------------·---== 
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withdrawn retiring youngsters. Because of this, they were 
placed with a counselor who it was fel t would place the least 
demands on them. The final group was composed almost entirel~ 
of youngsters who can beat be labeled as ''misfits" and who had I 
histories of overt aggression against any person, adult or 
youngster, with whom they had contact. Such a grouping un-
deniably was not desirable but it was felt that the presence 
of such a large number of asocial youngsters required this, at 
least for the sake of the other groups. 
G~oupings cannot be perfect, but careful selection can 
mean the formation of groups that,with good leadership, can 
learn to live together. Only two campers were changed from 
their original cabins, and only one of those sent home left be-
cause of his inability to get along with his bunkmates. 
Good group integration develops good personal relation-
ships and a readiness to participate in group life. The emo-
tional maturity of the leader, his ability to handle the hos-
tilities, jealousies and fears that are directed toward him, 
and his ability to divert the group's energy toward productive 
activity are the final determinants of the effectiveness of 
t he groupings. 
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CHAPTER V 
PROGRAM OBJECTIVES 
Just what camping. does to and for the child is not known 
in any scientific sense. A general summary of the literature 
on camping gives indication of certain generalities. Camp is, 
of course, a controlled situation, without the appurtenances 
of institutional life, which becomes a real living experience . 
for the child. Within an environment free from coercion, ther 
is opportunity to establish relationships and to utilize de-
sirable activities as a means of reducing tensions. Camp en-
courages informal learning without imposing the demands and 
formality that are necessary in the schoolroom. Still another 
inherent value is the chance for exciting adventure without re 
sorting to socially undesirab'le means of expression. With a 
staff aware of these advantages and able to utilize them to 
best advantage, the camp program becomes a major therapeutic 
medium. 
Orientation of the Camper 
To be meaningful, camp must be interpreted to the child 
in such a way that he realizes that it is geared to give him 
a good time. From this interpretation, the camper achieves a 
feeling of protection and security and, in addition, looks up-
on camp as a desirable experience. This interpretation should 
be made before the child goes to camp and a member of the staf 
should be included in at least part of the interpretation. 
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His mental set has a considerable effect in determining the 
nature of the relationships that will develop in the situation. 
A clear understanding of both the advantages and limitations 
of the camp setting are essential in preparing children for an~ 
sort of camp expe~ience. This is especially true in a treat-
ment camp, where the attitudes of the campers play such a~ im-
portant role in the final determination of the benefits de-
rived. 
It is of the utmost importance that no false claims are 
made and that there are no rejection feelings as a result of 
the placement. For the harassed parent or the overburdened 
agency worker, there is a temptation to become a salesman. 
Their belief that the camp placement is good for the child, 
and, therefore, the child should like it, may serve to st~­
late them to make false claims or to gloss over the child's 
fears. It is not to be expected that every child will eagerly 
look forward to the camp placement, but each child should be 
aware enough of the situation to face his apprehensions rather 
than to come to camp with false expectations. 
It is important for the camper to realize that adjust-
ments are needed. This is related to the general attitude of 
the emotionally disturbed youngster who usually finds the de-
mands of a new situation intolerable. Morse cites an analysi 
of the problems shown by maladjusted boys in camps with "in-
differencett as the most frequent response and "defiance" as 
second. He concludes that "undoubtedly this is a reflection 
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of general attitude rather than specific to the camp."l True 
as this may be, the problems would be alleviated if there was 
realistic awareness of the need :for adjustment by the cam:f:S r. 
Full utilization of a treatment camp can be made only by 
a complete presentation of the advantages and limitations and 
by an understanding of the chi~d's expectations. The child 
should realize the specific nature of the camp and the camp, 
in turn, should be aware of his attitudes and aspirations. 
There exists a belief that the child should not expect therapy 
or even suspect a therapeutic atmosphere. Such a lack of 
orientation is unfair both to the camp and the camper. For 
the camper, it leaves him unprepared for the need and value of 
making adjustments. For the camp, it impedes the establish-
ment of relationships and increases the difficulty of inter-
pretation. This does not mean that camp should be interpreted 
as the answer to all the specific problems but, for a child in 
treatment, it should be interpreted so that the child has an 
understanding of the atmosphere and of the general objectives. 
Many of the campers at Province Lake Camp expressed con-
cern about their problems indicating a desire for help at 
crucial stages and revealing satisfaction with the eamp and 
the staff in the understanding shciwn. Although there were oc 
casions when feelings of rejection were .verbalized in relation 
to the camp placement, only .one youngster, a court referral, 
1 William c. Morse, "Some Problems of Therapeutic 
Camping," The Nervous Child, 6:213, April, 1947. 
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indicated that camp signified a punishment for his behavior. 
Many youngsters sought out various members of the camp staff, 
especially the ·director, to talk about their problems, while 
others sought direct help for overcoming difficulties. Camp 
meant to them a place where they could obtain satisfactions 
and where they could make gains which could be consolidated 
for furthering these in other situations. The full discus-
sion of camp and its use in the treatment plan helped to 
establish the groundwork for treatment. This procedure also 
helped determine attitudes which were conducive to fuller use 
of the camp experience. Still another factor was that such 
an explanation was a beginning preparation for the youngsters 
to be more understanding and to.lerant of others. 
Program Structure 
Program is not merely a multitude of diverse activities 
planned as a part of the camping experience. It is the total 
process of living whereby the cabin becomes the home, the camp 
the community and the program represents the entire gamut of 
experiences that affect individuals living within this com-
munity. Because of this, programs must be planned in relation 
to a set of requirements that should be in accord with the aims 
and objectives of the camp. 
1) Programming should be considered as a 
means whereby campers can be helped to 
make constructive changes. 
2) Thera must be an understanding of the 
specific interests of the age groups 
represented. 
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3) Camp should provide opportunity for 
leadership development. 
4) Campers should be given the opportunity 
to share in the planning. 
5) Aim should be to create a desire for new 
interests and standards and an awareness 
that these are attainable. 
6) Programs should establish greater pleasure 
in desirable activities thereby lessening 
or eliminating the need for satisfaction 
in undesirable ones. 
7) Rules should not be arbitrary but developed 
with an understanding of the reasons as 
part of the activities. 
A realization of camping as a unique experience would sug 
gest the addition of two further principles specifically de-
signed for complete utilization of the camp environment. 
1) Programs should exclude city activities 
as far as possible. 
2} Part of programming should be the learn-
ing of skills. 
With these requirements as a basis, Province Lake Camp 
became a community which was accepting and understanding. Th 
cabin unit represented the f$.mily, and the cabin counselor was 
the "good parent." Around this structure was developed the 
camp program. It was from the family, the cabin unit, that 
the camp life evolved. The camper ate and slept with his 
family group. His morning activities were planned by this 
group and he joined with them to go to the overall community 
programs, such as swimming or evening activities. It was not 
inf t f a C .... per to address his counselor as ''Dad" or. requen or ~m . , 
on occasion, even as "Mother. 11 At times, on a trip out of 
45 
camp, a camper would request to "go home" in referring to the 
camp. 
Activities were oriented to the camp . setting. There was 
a minimum of the usual athletic games and a wealth of outdoor 
projects, such as hiking, nature, trips, etc. A sufficient 
number of varied activities were suggested to meet a variety 
of intere·sts and needs, yet groups were encouraged to under-
take projects which would require several days or even weeks, 
in order to provide a continuing experience. A cabin of old-
er boys worked on a log cabin which required most of the eight 
weeks to complete. As attention and interest span usually was 
not sufficiently long to las~ on any project for a continued 
length of time, most activities were· not of a continuing nature. 
The program was flexible . and no camper was compelled to 
join an activity. Rather, attempts were made to discover in-
terests to encourage youngsters into events, and to help them 
acquire new skills. 
Individual competition was minimized and the aim was to 
encourage self competition. That is, each youngster was aideu 
in improving his own performance for the satisfaction he re-
ceived from achieving his goal rather than for the pleasure of 
defeating someone else. 
The program was organized to provide socially construct-
ive experience within a controlled ·e;nvironment. It was so 
planned by use of the -group situations, that the camper learne 
that it was not only necessary to adapt his behavior to con-
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form with the wishes of the group, but that, through cooper-
ation, his own enjoyment was increased. 
Atmosphere of the Camp 
The atmosphere of a camp generally sets the tone for its 
, 
functioning. If there are rules governing specifically each 
area of activity and if each moment of the day, from reveille 
to taps, is fully planned, then individual expression and de-
velopment are blocked. As Morse has pointed out: 
We are inclined to lay out our smorgasbord (of programming) and are insulted if the 
camper is not happy. Perhaps he wants only 
fishing and that eontinually. From rest hour 
to swim time is not enough. Our rigidity com-
bined with his creates an impasse.2 
On the other hand, complete freedom of expression and of 
play may be more than the child can bear or can ~se with prof-
it. Complete absence of restrictions may leave a child with 
a fe.eling of lack of security. If there is the objective to 
help him improve his standards, then a child must learn to ac-
cept certain limitations for his own sake and the sake ot 
others. Further, these limitations are wanted and to take 
them completely away removes a necessary barrier to their ego 
impulses. To quote Morse further: 
••• problem boys have an unusual tendency 
for specific and rigid anticipations which 
cannot be easily replaced. The ordinary 
child has many available avenues of response, 
is tractable and suggestible to diversion. 
Many of our problem children, an the other 
2 ~., p. 214. 
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hand, have taken such suggested changes 
as ego-impingement and proceeded to pro-
tect their threatened weak ego by added 
assertiveness and rejection of our sug-
gestions. What was just "no fun" now 
positively "stinks 11 or becomes untouchable 
11sissy-stuff."3 
Where, then, is the happy middle ground between the limi-
tations of imposed procedures and the frustrations of too much 
freedom? There is no single answer. Just as each child pre-
santa an individual behavior pattern,so, too, the amount of 
freedom becomes an invidivual matter. The goal is to give free 
' ,1 dome and encouragement sufficient to help reduce tensions. 
Province Lake Camp attempted to meet this need by creating an 
atmosphere of permissiveness which would make it possible for 
the campers to gairi enough security to verbalize and act out 
their hostilities and anxieties without fear of punishment. 
Yet at the same time,it was necessary to impose restrictions 
when this acting out presented a danger to themselves or to 
others, or when the campers became destructive of property. 
Such an atmosphere presented difficulties to individuals 
and groups. The first two weeks was a period of testing by the 
campers. Behavior ranged from avoiding situations by running 
away from them to organized attempts to have limitations 1m-
posed by deliberately destroying camp property and disrupting 
activities. No group activity of any sort could be completely 
t carried out for the entire group involved, because the members 
themselves reacted violently to any frustrations. Mass pro-
3 ~., p. 214. 
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gramming met even more resistance as the inability to cooper-
ate, the need for personal attention and the inconsiderateness 
of others caused the campers to raise many conflicts. Individ 
uals themselves, after discovery that expression was not met 
by punishment, either turned to behavior that demanded the 
setting of limitations, or responded by seeking immediate 
gratification at the expense of others,or verbally demanding 
punishment. Gradually, as realistic limitations were set and 
as the campers learned to relate to others, the tone of per-
missiveness began to have real meaning to most of the campers. 
They learned that satisfactions could be obtained from cooper-
ative endeavors and as they became aware that acceptance was 
not determinedby success, the satisfactions gained reduced 
their need to defeat others or to gain attention by asocial be 
havior. 
Role of the Staff' 
The objective of the staff was to encourage the campers t 
take part in activities and to live together cooperatively. 
This was done by making camp as interesting, exciting and satis 
fying as possible. Campers were helped to realize that they 
were not forced to take part in any activity but that these 
were offered· to them because of the enjoyment they could get 
from them. By his enthusiasm, the counselor could set the 
tone for ' the campers to discover that these activities could 
be desirable. Becau~e of the dangers of harm and destruction, 
r 
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no random activities were permitted. It was required that 
there be supervision for all campers. Like the other rules 
at camp~ such as observance of camp boundaries, swimming reg-
ulations, lights out, etc., these were explained by the admin- I 
istrative members of the staff - the director and head coun• 
selor. This was not an attempt to classify them in the eyes 
of the campers as ogres, while the counselors sympathized with 
the campers at the inijustice of the rules. Rather, the coun-
selor, as the "good father," helped the campers to learn to ac-
cept the limitations i~posed upon them. The counselor 
handled, as much as possible, situations as they arose by 
helping the youngster understand the need for respecting the 
rights of others and the acceptance of limitations. But the 
responsibility of t he counselor did not end there. Every in-
stance was followed up, after the emotional aspects of the sit 
uation had cleared up, by a discussion with the youngster of 
what was involved. 
Implicit, of course, in the counselor-camper relationship 
was the acceptance of the camper as an individual no matter 
what his behavior might be. Acceptance of the individual was 
a must. It was not merely a matter of being just and impartia • 
Being fair was important, but being completely accepting was o 
far more importance. The role of the staff was, by their en-
thusiasm~ to help make camp desirable and enjoyable, and, by 
their warmth, help make the campers feel wanted and loved. 
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The counselors also served as observers. Their observa-
tionsserved as a basis for group discussion at staff meetings. 
From these came conclusions and suggestions for .working with 
these youngsters in camp and recommendations for further treat 
-ment. 
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CfiAFTER VI 
PROGRAM FUNCTIONING 
The emphasis of this and succeeding chapters is on the 
camp itself. Principles stated in these chapters are based 
on the camp experience and are drawn from this study. 
Camper control, it has been said, can be obtained by man-
ipulation of activities. Implied in this is the discreet use 
of activities to serve as a stimulus for approved behavior. 
If this concept is revised so that control and activities are 
seen as a two-way process, then programming becomes the core 
of camp life. Activities do not become successful merely be-
cause campers participate in them because of the pressure of 
camp regulations to take part. Nor is success gained by means 
of actively occupying all of the campers' time in activities. 
Rather, a balance is needed wherein campers are permitted free I 
dom of choice in the activities they select and in the right 
to reject all of those offered, and in structuring the program 
so that the activities become desirable rather than necessary. 
Schedules and Routines 
The program at Province Lake Camp was made as flexible 
as possible. Rules and regulations were at a mimimum. They 
were clearly and carefully explained as to what they were and 
why they were necessary. No punishments were announced for 
infractions of these rules. There was no attempt to develop 
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a set punishment for a rules infraction. Breaking of rules 
it was felt was due to a multitude of reasons. When infrac-
tions occurred, they were discussed with the child and he was 
helped to see the reason for his behavior and also was asked 
to help decide what should be the penalty, if any,for his be-
havior. A consistent pattern of reasonable explanation and 
the ability of the staff to refuse to become overconeerned at 
rules infraction helped eliminate the need for the campers to 
break rules and flaunt authority. A few brief examples will 
help illustrate the point: 
The first two nights, a cabin of older bqys 
refused to accept the lights out schedule. 
After all the campers had gone to bed, they 
came out of their cabin in a group and were 
amazed when the only request was to "keep 
their noise down so that the others could 
sleep." After a few minutes of random play, 
the second night they sheepishly retired to 
their cabin, declaring that "it was no fun 
if nobody got excited about their being out 
late." 
A series of incidents of a small group of 
boys leaving camp property and in some eases 
going down to the beach had been the cause 
of much concern. Picking them up in the 
beaehwagon and discussing the need for stay-
ing within camp boundaries f or safety reasons 
had not had any effect. It was decided that 
a counselor should join them on their trips 
without bringing them back. These expedi-
tions soon lost their flavor when it no 
longer upset camp routine. 
Many acts of destruction to camp property 
occurred the first two weeks. When it was 
not known who was responsible, the matter was 
not even discussed. When a group was dis-
covered, it was decided with them that the 
money spent to repair the damage should come 
from funds for special treats. The refusal 
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of the staff to become excited, despite 
the efforts of the boys to announce in-
cidents, and the group decision on control, 
combined with the development of the pro-
gram to eliminate all destruction. 
Rules become a necessary part of any form of group living. 
If they are meaningful and if they are not accompanied by emo- I 
tional overtones, they become a control which has meaning. 
Another part of camp routine, aside from the activities, 
are the manifold duties which are a part of camp life. Work 
becomes a necessity in communal life and also serves the pur-
pose of furthering relationships and responsibilities • 
••• camp offers the chance to develop a new 
attitude toward work. Here work is not 
something you do because someone says you 
should but is something you do because every-
one does, because it contributes to the wel-
fare of your cabin or to the camp and even 
because work can be tun, especially if you 
can learn to do new things and to do them 
as well as possible and can feel pride and 
a sense of accomplishment in the finished 
task •••• Work at camp can be real and chal-
lenging because it coitributes directly to 
the life of the camp. 
Work at camp was in three different areas. The first of 
these had to do with the individual cabin units. Cabins were 
looked upon as "the home" of each group and the members had 
the responsibility each day, after breakfast, at cleanup t~e 
to olean the·ir cabins and the surrounding grounds. No in-
speotions were held and no prizes were awarded for the best 
cabins. Rather, each group was enc~aged to keep its cabin 
1 Ramona Backus 1 nWhere the New Camping Task Begins," 
The Nervous Child, 6:133; April, 1947. 
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clean as a matter of pride. No demands were placed as to the 
time required for cleanup. An understanding was developed 
that as soon as the cabin was clean, the group was free to 
leave for their morning activities. It was the responsibilit~ 
of the cabin counselor to see to this. Cabin cleanup became a 
matter of .personal pPide with each group. Groups were compli-
mented on the cleanliness of their cabin and were made aware 
of carelessness on an individual ~asia. It became an incen-
tive for itself, not a drudge~y to consume a specific amount 
of t 1me nor a job to · be done because o:f the reward gained or 
the punishment received. 
The second area of camp duties was related to the overall 
life in a connnunity. Each cabin was assigned one day for gen-
eral cleanup and :for kitchen duty. Specific assignments were 
decided by the cabins and their counselors. Camp cleanup of-
fered no problem as the duties were so few that a group of six 
boys could finish them in a short time without missing any 
activities. Kitchen duties, on the other hand, presented prob· 
lems. Although the groups themselves divided the duties, the 
inadequate facilities in the kitchen made dishwashing a long 
and rather tedious task. Water :fights were not uncommon, and 
although not discouraged because they moved dishwashing into 
the realm o:f play, they did prolong the time and the end re-
sult was dissatisfaction. A :few of the boys found kitchen 
work a desirable activity. These were in the main boys who 
were having difficulties in relating to the other campers and 
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while their ~ffers to help were not rejected, neither were the~ 
encouraged because it seemed undesirable to have them continue 
the pattern of gaining acceptance by doing the undesirable 
chores. Friction arose in some groups because of the unwil-
lingness of some ca~pens to cooperate. The policy of not for-
cing anyone to work was effective with most as the fear of 
disapproval by their cabin mates was a :factor for conformity. 
For those where this was not effective, a number of problems 
arose. Group pressure, 1n other areas, began to produce an 
intolerable situation. The non-cooperation of a few acted as 
a stimulus to others in refusing to cooperate. 
In group discussion, it was pointed out that cooperation 
extended in all areas and that those who did not cooperate 1n 
duties could not cooperate in the group's activities. This 
did produce results with most while the groups were able to ac-
cept the fact that some were just unable to cooperate. Later 
' 
in the season when the water shortage meant that a new system 
was needed for washing dishes which prolonged the process, it 
was decided to add another kitchen boy to the staff. The 
campers readily agreed to assume the responsibility for setting 
and clearing tables while the kitchen boys took over the dish-
washing. This pointed up the fact that they were willing to 
assume responsibilities as long as they felt that these were 
reasonable. 
The :final phase of work occurred in the actual program-
ming itself. Many of the projects were work projects, although 
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not called such. Scheduled activities included cleaning the 
volley ball court, laying out a miniature· golf course, buildin , 
a stage and making a camp council ring. Campers were aware 
that certain objectives were to be accomplished but this in no 
way dulled their zest for these activities. Response varied 
in numbers and continuity but was as high, if not higher than 
in other activities. No demands were made on the manner of 
procedure or on the quality of work. Each was encouraged to 
contribute his ·share to the best of his ability and no one was 
singled rut a s contributing more or less than the others. In-
ferior results were rejected by the group which then was en-
couraged to produce better results. These were truly co-
operative enterprises with the entire group sharing in the 
pleasure of creating something for the use of the entire camp. 
The daily schedule was arranged to provide the opportunit 
for enjoyable and constructive activities within the framework 
of the total camp conununity. Program was conducted on var·ious 
levels. There were the daily scheduled activities for the en-
tire camp - swim periods, game hour and mass evening activ-
ities. During these periods, each camper had the opportunity 
to relate to many individuals in the larger community. Each 
participated insofar as his own interests and abilities per-
mitted. No one was compelled to take part although all were 
encouraged to participate. Individuals had the choice of 
being either participants or observers as they saw fit. For 
those who were unable to participate even on the periphery, 
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they received encouragement from counselors who helped them 
gradually to become involved. 
Morning activities were conducted in cabin groups. Each 
group decided with their counselor their morning program. It 
was the aim of the camp to develop group "we feeling" whereby 
they could learn to make decisions for cooperative activity 
in a democratic manner. The counselor acted as a group stimu-
lant suggesting many activities ·and helping the members arrive 
at a decision. A variety of types ·of programs were posted on 
the bulletin board to develop further this stimulus for new 
activities. These varied in nature, most being programs which 
could be conducted for a single period, while others were of 
a project nature developing a continuing experience. 
Because of the inability of most of the campers to lay 
aside their immediate wishes in deference to the needs of 
others, progress was nat great in this area. The typical pat-
tern of response was for a group to hit upon a desirable ac-
tivity and finding satisfaction in this repeat it for a number 
of days until their desire was completely satiated. This 
would be followed .bY another period of testing and trying, wit 
not too much satisfaction, until another activity was found 
that was desirable to the entire group. Because of the wide 
age span, there was a marked difference in the activities of 
I each cabin group. For the youngest group, Cowboys and Indians, 
~ishing and berrying were most desirable, while the older 
groups scorned these in favor of building a log cabin or ex-
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ploring. Individuals within groups, too, found that their in-
terests varied markedly from their cabin mates. Again, they 
were strongly encouraged to take part without being forced to 
do so. For those who could not make this adjustment, the extra 
counselors were assigned to work with them on special activ-
ities or to help them find things of interest. Although 
·' 
campers were not required to take. part in any activity, they 
were not allowed, for their own sake and the sake of others, 
to be without supervision. 
In the afternoon, activities were based on small group 
interests. A series of five different types were posted and 
at assembly each camper made his own choice. Because of 
limitations of facilities, it was necessary in some of these 
to set a fixed number of participants. In these cases, those 
who had not taken part previously were given first choice. 
The pattern of selection by the campers was very interesting. 
Although part of the purpose of setting up the afternoon ached 
ule on such a basis was to give experience in varied activitie 
with different individuals, camper selection was generally 
based upon whether the desired activity was also selected by 
one's own cabin mates, or upon the counselor who was assigned. 
In the final analysis, the need to establish relationships was 
a far more potent factor than the desire for new experiences 
for most of the campers. At all times, one counselor was un-
assigned, to work with the "do nothings," or those who had de-
cided that none of the activities were any good. Here, aa was 
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the policy 1n the total camp program,flexibility was the key-
note. An explorers' hike, for example, might easily turn into 
a collecting trip, if interests developed that way. When an 
activity received little or no response, the counselor would 
help those unassigned to decide on another activity. · 
Mass programs involving the entire camp were planned far 
the evening. Inasmuch as possible, these were participant 
activities involving most of the boys. They were of a varied 
nature ranging from simple programs to highly organized ones. 
In the early part of the season, evening p~grams required 
little prior planning by the boys. The aim was to acclimate 
them to enjoying themselves with a larger group. Therefore 
such programs as camp sings, games nights and camps oftball 
games were held. As adjustment was made, the nature of the 
activities was changed to more organized types, such as camp 
or cabin stunt nights, treasure hunts and scavenger hunts. 
Even the games became more complex requiring fuller planning 
and mare teamwork. Still later in the season, a circus and a 
carnival which required a great deal of planning and prepar-
ation were held. Early in the season, evening programs pre-
sented an opportunity for attention getting and bizarre be-
havior on the part of the more disturbed campers. Later,they 
were enjoyed for the activity itself and in many cases, such 
as treasure hunts, were duplicated by the campers themselves 
in their cabin activities or during games period. Same of the 
programs presented an opportunity for socially approved ex-
pressions ot their hostility. D~amatic presentations invari-
ably involved shootings, murder and the like. Again, as the 
season progressed, the plays took on more of an organized na-
ture with more plot evident and less need for exhibitionism. 
A games period took place daily after the evening meal. 
Organized group games were run and in many instances campers 
organized their own activities. At first, this hour was a tree 
play period, but as it was impossible t .o be adequately super-
vised, there was a great deal of destruction and a beginning 
development of gang activity. Because ofthis, group games of 
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a very active nature were scheduled with campers and counselors 
alike joining in the rough and tumble play. Later, many campezs -
used this period to duplicate an enjoyable program held pre-
viously. 
At mealtime each cabin sat together with their own coun-
selor and one or two other adults. Eating was the source of 
many difficulties tor a large number of campers. Every one 
was encouraged to improve his table manners and to overcome his 
eating difficulties on an individual basis. Each counselor hac 
the responsibility for maintaining a reasonable amount of ordei 
at his table, but there was no general rule for silence in the 
dining hall. Normal, natural conversation was encouraged, and 
the aim was to make mealtime as pleasant as possible. Taking 
away dessert or other choice morsels was not allowed, but at 
the same time, campers were not permitted to allow their be-
havior to spoil mealtime for the others. A singing period was 
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conducted at each meal to provide a relaxed enjoyable atmos-
phere. 
Rest hour was a period of relaxation for the entire group 
Campers were not required to sleep or even lie down, although 
most preferred to do so .after the heavy noon meal. Quiet 
games, reading, story telling and letter writing were the us-
ual procedure conducted in the cabin. On exceptionally hot 
days, groups would leave their ~abins for a shady grove during 
this time. With rare exceptions, rest hour was well observed I 
by the entire camp. Individuals who could not conform were 
not permitted first choice for afternoon activities. As in-
terest in the program developed, it became more desirable to 
serve rest hour in order to be able to take part in the most 
desirable activities. When one cabin refused to observe the 
rest hour, the other campers decided that no afternoon activ-
ities should be held until this group had observed rest hour. 
After a few days of defiance, the cabin yielded to this group 
pressure. 
Swimming periods were held twice daily with an opportunit 
for an early morning dip for the more hardy souls. Other ac-
tivities at the waterfront included rowing, special sw~ clas-
ses and water carnivals. Waterfront activities were desired 
and sought after. Rules were as simple as possible covering 
the essentials of Red Cross safety precautions. In addition 
to the swimming counselor, who was a graduate of the Red Cross 
instructor's course, four other counselors were assigned for 
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each swimming period. The Buddy system was not used for two 
reasons. Water was felt to be a therapeutic medium and, be-
cause of this, enjoyment and self responsibility were empha-
sized. It was also felt that with a small group, counselors 
could be more alert for safety without relying on the Buddy 
system. Campers were not required to attend swim periods and 
the combination of permissive attitude and the many games con-
ducted on the beach and 1n the water made the waterfront ex-
tremely popular. Attendance was high throughout the season 
and additional swim sessions on hot days were enthusiastically 
received. Instruction was on an individual basis without be-
ing compulsory. Certificates for passing tests were handed out 
before the entire camp, which served as a stimulus for those 
who had not taken the teat to ask for instruction. All but 
two of the campers passed one or more swimming testa. , The v~~~ 
shallow waterfront was a handicap in limiting the opportunity 
for a full waterfront program. At the same time, it offered 
security to the non-swimmers and by the use of games in the 
shallow section, they acquired confidence which enabled them tc 
make progress in their swimming. 
The basic principle which can be drawn from the function-
ing of Province Lake Camp is the fact that living closely to-
gether in a camp situation, children have the rare opportunity 
to develop group feeling and to acquire an awareness of how 
their behavior affects others. Within a community where he 
must assume certain responsibilities 'yet where he is given the 
63 
opportunity for self expression, these values become part of 
his total maturation process. Reasonable conformity and co-
operation become desirable as ends in themselves rather than 
means to be utilized for momentary satisfactions and then to 
be discarded if these satisfactions can be obtained by other 
means. 
Activities and Projects 
It was the original purpose to conduct camp life with em-
phasis on a living outdoor experience. Such activities as 
. 
cookouts, sleepouts, trips and hikes were to be the main focus. 
As the camp was situated 1n the center of a fire area, the 
state did not permit camp fires ,or cookouts. The program was 
centered around activities that were new to the children tn an 
attempt to widen their horizons and help them to acquire new 
skills. Efforts were made to ~inimize the usual city activi-
ties such as softball, and to make camp a unique experience 
' rather than to duplicate previous patterns. 
General program activities can be characterized 1n two 
different categories. Most were of a single experience nature, 
while others were of a project type requiring several days or 
even weeks for completion. Usually the attention span and in-
terest of the campers was not sufficiently long to last on any 
one project for more than a day or two. All activities were 
designed to afford an opportunity for self expression and for 
release of feelings. Emphasis was on what these meant to the 
camper rather than on the degree of skill attained. 
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General small group activities were of a participant na-
ture. They were of three different types. The first of these 
centered around the country and outdoor life, such as nature 
trips, explorer hikes, fishing, visits to farms and berrying. 
The next area of activities was sports,which are so vital in 
the life of any boy. With the group of disturbed children, 
less emphasis was placed on team comp~titive games, like soft-
ball and volleyball, and more on individual games such as arch-
ery, horseshoes and riflery. The final type included the more 
specialized skills such as rowing, crafts,dramatics, writing 
and woodwork. All these were of a short term nature, Where 
interest was high, many were continued for several days with 
tne aim being to expand the activities. When interest varied, 
or when frustration was evident, a time interval would be al-
lowed before the particular program was resumed. 
In all eases, the object was to have all programs deve~op 
from a basic to a more complex nature. Games, for example, we~ 
introduced with a minimum of rules and requiring a minimum of 
teamwork. As the campers became familiar with the games and 
developed a sense of cooperation, the games were refined to 
require more skill and teamwork. 
Emphasis of projects was on cooperative planning and work, 
according to the group's ability. Most of these were accom-
plished by cabin groups, although the major ones were under-
taken by interest groups who had a special interest in the pro-
ject. Var i ous types of projects were suggested and groups 
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responded according to their interests and abilities. The 
group or withdrawn boys voluntarily decided to clean up the 
volleyball court and reline it. Having success~ completed 
this, they were able to plan and erect a lean-to of a rather 
elementary nature. One cabin of older boys spent most of the 
summer building a log cabin of superior quality. As work pro-
gressed and results could be seen, the youngest cabin group 
was inspired to undertake a similar task. Finding thi s beyond 
, 
their capacities, they readily gave up, but their energies were 
redirected into making a model village of sticks and twigs. 
In this task of a more realistic nature, they showeg a great 
deal of skill and ingenuity. 
The dramatic group was inspired by their leader to erect 
a stage for presenting their product ion. Their zealousness in-
spired others and a large interested group sp•nt several weeks 
building a stage of superior quality. Still another group 
especially interested in evening programs, was st imulate to 
build a council ring . The value of t his and all the projects 
was the cooperat ive working and plann ing of an interested group 
to accompl i sh s omething of usefulness and meaning. 
The highlight of the season was the many mountain trips. 
This was not planned, but an awareness of the sense of ace om-
plisbment derived by the original mountain climbing group 
served to focus efforts in this direction. Two of the moat 
pleasurable activities were sleepouts and mountain climbing. 
The sense of accomplishment in conquering both the environment 
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and the camper's fears of the unknown presented the camp ad-
ministration with an opportunity to combine these into a most 
meaningful progra~. As in all camp activities, these were 
conducted on a development level. Cabin group~ were encour-
aged to sleep out with their counselor and another staff mem-
ber, usually the head counselor, on the camp property near 
their own cabins. Mountain climbing began with a trip up a 
nearby small mountain. Later groups who had successfully made 
the trip revisited the site for picnics and for sleepouts. 
Other mountains of greater height and more difficulty were un-
dertaken, some requiring a complete day's trip with the group 
carrying their lunches. Each ''expedition" received warm en-
couragement and praise for their accomplishments. The climax 
of the season was an overnight sleepout and cookout trip up 
the most difficult mountain in the region for those who had 
proven to be. the best mountain climbers. Other trips of a 
less exacting nature were arranged for the other boys. 
Emphasis on all activities and projects was on cooperation 
rather than competition. Participation was appropriately ree-
ognized in order to give a sense of accomplishment and to en-
courage others to . take part. Efforts were made to discover the 
and interests of each child so that all could achieve 
a sense of gratification. To encourage cooperation, group ac-
tivities were emphasized with collective recognition given to 
the group accomplishment. 
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Camper Responses 
In a regular summer camp, or in any youth agency, the 
value o£ the program can be measured by the response of the 
group being served. This was not true in Province Lake Camp 
at the beginning o£ the season. The inability o£ the boys to 
adjust to normal group life and their extremely low frustra-
tion tolerance, as individuals and groups, were factors that 
demanded utmost patience, understanding and flexibility. The 
major control was the attitude of the counselors. Their abil-
ity to withstand hostilities, to accept frustrations and to 
maintain enthusiasm helped campers realize their latent in-
terests and abilities. 
The first two weeks of camp resembled chaos. The feel-
ings of rejection at being sent away from home and the perils 
of camp life, coupled with the permissive atmosphere which en-
couraged campers to act out their hostilities and anxieties 
served to completely delimit the effectiveness of all programs 
The low frustration tolerance also acted as a negating factor 
for those activities which did appear to meet with some re-
sponse. Archery, which was greeted with enthusiasm, met with 
almost disastrous results. A lucky bulls' eye by one youngs 
would be enough to send the rest o£ the group runn:lng away in 
tears because the other boy was "unfair and much too good." 
Similarly in hikes, everyone wanted to lead the others or else 
refused to take part. Even the withQ.rawn youngsters· who could 
accept only such non-threatening activities as nature walks, 
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would find these completely intolerable if any camper spied an 
interesting bird or flower before they did. 
Most of the campers fell into one of two classes. Either 
their fears were so great that they could not participate at 
all, or they had an overwhelming need to b~ the best in every-
th~g. The problem, of course, was intensified in the mass 
programs. Those participating could not bear to have others 
take part or to have the audience show the least amount of in-
attention. The audience an the other hand, either could not 
accept others receiving attention and would disrupt the pro-
gram or would run away to hide for fear that they might be 
called upon. Groups jealously watched the activities of 
others so that others would not get more or have more fun than 
they did. Often, after refusing to undertake any activity, 
they would exhibit extremely hostile behavior because some 
other group "had fun" while they "weren't allowed to do any-
thing ." 
This inability was related to the individual problems. 
A few brief examples of responses will indicate how these prob 
len~ caused difficulties in the functioning of the camp pro-
gram.. 
Ralph stood out as a leader the first few 
days in camp. He accepted responsibilities 
and was extremely popular with boys and staff 
alike. He later became completely disruptive, 
would try to upset activities of all groups, 
and was destructive of camp property and the 
boys' personal belongings. Although he 
pleaded to be tied up so he would not upset 
the others, he c ould not control his behavior 
and would barge into activities completely 
disorganizing them and demoralizing the 
other campers. 
Doug was a likeable, handsome youngster 
who had a great need for attention. He 
bragged about his prowess at softball and 
begged for a chance to play. When the first 
game was started, be demanded to captain 
one team and be the first batter. His in-
ability to get a hit caused him to fling 
his bat at the pitcher and leave the game, 
dissolved in tears. In other activities, 
he would observe from the sidelines, then 
run away crying because the others were 
too good. 
Martin arrived in camp with a black eye 
received from another camper on the trip 
to camp. Like Doug, he would usually stand 
on the sidelines jeering at the others. Un-
like him, however, he would physically try 
to prevent others from taking part. On 
one occasion, he cut up another camper's 
frog with a knife which he had recovered 
in some unknown way from a locked box in 
a locked closet. His attempts to frighten 
the other boy from getting bigger frogs 
than Martin's by pretending to swallow 
the cut-up frog, resulted in a pitched 
battle between two cabins. 
One of the smallest boys, Pee Wee, arrived 
at camp demanding boxing gloves and asking 
who wanted to fight him. He usually was 
the first to volunteer for any activity, 
but would soon find an excuse to challenge 
someone, always a bigger and older boy,to 
a fight. When the counselor would inteu-
vene , usually to save the other ba.y from 
a beating, Pee Wee would retreat to a safe 
distance and pelt the group with stones. 
He seemed to sense trouble and would always 
be on the scene to add further fuel to the 
difficulty. 
Not all the difficulties were caused by the aggressive 
boys in camp. Many problems centered around the non-partici-
pants who could not bring themselves to the point of joining 
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the others. 
There was Alvin, large and overweight who 
would burst into tears when others ap-
proached him. He preferred to lie in his 
bunk or in the shade just resting. He had 
numerous ailments and complaints which he 
would suddenly remember when it was time for 
activities. 
Herbie lived in a phantasy world of his own. 
Very obedient and cheerful, he would start 
out with his group telling them in a very ex-
cited and rapid tone one of his bloodthirsty 
stories. He would become so completely ab-
sorbed that he would suddenly stand still 
shouting the story at the top of his voice 
and gesticulating wildly while the others 
would look on in awe and terror. At other 
times, he would begin a game of his own, 
running, jumping and crawling while entirely 
oblivious of the others. 
Burt was another child who lived in a phan-
tasy world. Completely unab~ to get along 
with others, he would violently refuse to 
have anything to do with them and then would 
cry pathetically because they "didn't like 
him." He rerused to allow anyone, camper 
or counselor, to befriend him and would sit 
huddled in a little ball,then jump up to 
strike someone and retreat in terror. 
Reggie had been unable to make an adjustment 
at a day camp the previous summer where he 
was the scapegoat of the camp. Restless and 
inattentive, he was generally very confused 
about what was happening. He was not content 
to be an observer but his concern with adults 
caused him to cling to them seductively and 
demand their full attention, physically re-
straining them from taking care of the other 
members of the group. 
Gradually, the hostilities and fears decreased sufficien 
ly to permit the youngsters to take part in activities. As t 
aggressive youngsters realized that they were understood and 
accepted, they were able to mature and their drive for complet 
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I 
superiority was lessened. As the withdrawn youngsters learned j 
I 
that they were wanted and were able to ga~in confidence in them-! 
selves, their protective shell was withdrawn. With this growt~ 
group feeling developed with marked evidences of cooperation I 
and respect for others. When youngsters learned that they 
were liked, not because of their behavior but rather in spite j 
of it, they were able to modify their responses and seek new ! 
goals. As they learned new activities and bad new experiences, ! 
I 
they gained confidence in themselves and saw the world as a 
less threatening place in which they had less need to be ag-
gressive or to retreat. 
After the first few weeks, activities became more desir-
able with fewer and fewer instances of group or individual re-
jection. By the end of the first month, camp was not dis-
similar to most camps. Groups were actively busy in making 
plans and carrying them out, and there was . a general a tmospbere ~~ 
of relaxation and comradeship. With the exception of a few 1 
dissidents, who were the most disturbed, the casual observer , 
would have been unable to realize that the camp population con- I 
sisted of youngsters with emotional difficulties. The camp I 
carnival, which had been the result of a week 1 s planning by the 
various cabins, was on the highest possible level. Several 
local people had been invited, without the boys being fore-
warned. They mingled with the campers during a most enjoyable 
evening without the realization that this group diffe~ed in any j 
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respect from any other camp in the community. 1
1 
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In the final analysis it was felt that a program repre-
sented one of the major therapeutic tools of the camp. In dis-
cussing Dr. Young's previous treatment camp, Cockerill2 com-
mented "The distinction of adjustment lay in the quality of 
their participation in camp activities and the response ·they 
secured from the other children." Perhaps these should not 
be measured 1n qualitative or quantitative terms , but rather 
in the progress or improvement show.n in these areas. The ob-
jective was not necessarily to attain a high degree of perform-
ance, but rather to help make meaningful gains. The fact that 
these gains resulted in an appreciable qualitative development 
was even more satisfying although not necessarily more impor-
tant. 
General problems occurred within this total framework of 
the program functioning. Homesickness presented problems in 
a few areas although the usual situation was reversed with 
great emotional difficulties arising near the end of the sea-
son, with fears of returning to the home situation resulting in 
a return of the original aggressive behavior. Enuresis, too, 
presented additional difficulties not usually present in the 
ordinary camp. The incidence was very high and was accompanied 
by strong emotional feelings. Response was either loud braggi~ 
to cover up fears of inadequacy or inhibition to the extent of 
refusing to get out of bed for fear that others would know. 
2 Eleanor Cockerill and Helen Witmer, "An Evaluation 
of a Psychiatric Camp For Children," Smith College Studies, 
9:211, June, 1939. 
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Indiyiduals were helped to express their feelings and, having 
accomplished this, to plan a course of action to overcome the 
problem. At the same time, groups were assisted in realizing 
that enuretics needed support and encouragement to overcome 
their problems. It was not uncommon to see a cabin group as-
sist a youngster in the airing of his bedclothes or even cheer 
a camper who had 11missed" a night. 
Still another problem area was that ot withdrawal. Due in 
many instances to failure 1n activities, to inability to com-
pete with others, or to guilt feelings, complete withdrawal 
from all aspects qf camp life would be used either as a defense 
or as a weapon against adults. Helping these youngsters to 
-form a "supportive ego" by utilizing the camp routine and pro-
gram to create security and b_,Y manipulating situations to over 
come fears, resulted in their developing emotional maturity 
more readily to withstand frustrations. 
The psychological elements of group life . tend to create 
situations where discipline problems arise. Redl describes 
their occurrence as "when something in the attitude or behavio 
of the members of a group tends to block or disturb the leader 
in his attempts to establish or maintain order."3 It is the 
result of such situations in 'the group setting which tend to 
upset the group climate. Such factors as individual behavior 
which upsets or causes conflicts within the group, competitive 
3 Fritz Redl, "Group Psychological Elements in Dis-
cipline Problems," American Journal of Orthopsychiatry, 13:77, 
January, 1943. 
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sub-groups, leadership rivalry, boredom fatigue, guilt feeling , 
changes or mistakes in leadership can disturb the group cli-
mate so that discipline problems will occur. Preventive plan-
ning can lessen discipline problems by analyzing the psychol-
ogical elements present within the group setting,as well as 
understanding individuals within the group. When discipline 
problems do occur, judicious handling is required. Counselors 
had to know individuals so that they would know when to over-
look, when to disapprove, and when to encourage. Care had to 
be exercised so as not to play up to those with a need for 
punishment. Infractions were handled by denial of activity or 
isolation. The penalty was related to the infraction, such as 
loss of swim period for breaking waterfront rules. On occas-
ion, group ~resstire was used whereby the entire group was 
punished. Whether discipline affected a group or an individua ,, 
the situation was discussed with all concerned after the emo-
tional feelings had abated. 
In all aspects of the camp program, the basic philosophy 
was an acceptance of the children as they were, with a recog-
nition of individual differences. The objectives were to pro-
vide happiness and satisfaction, to afford opportunity for ex-
pression and to offer areas of new satisfying experiences. 
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CHAPl'ER VII 
TREATMENT 
A camp setting provides the environment in which a child 
can be helped with his individual and group relationships. 
With skill , these good relationships can be translated into 
other areas which were not possible -previously. As the camp 
is structured as a primary group, the satisfactions in camp 
can be shifted to the home, the rea~ primary group.- For the 
disturbed child, the impact of all the factors present in the 
camp situation may not be enough. A treatment camp should be 
geared to furnish a consistent environment "loaded" with re-
medial factors. The goals of treatment in the group situation 
are to aid individuals in managing drives and unsocial im-
pulses and to provide support and acceptance whereby the child 
can better meet his fellows. 
Camp Atmosphere 
Guided by the principle that "therapeutically, disturbed 
children need first of all, freedom and encouragement to help 
them reduce their tensions, ul Province Lake C~mp created a 
camp atmosphere of permissiveness and encouraged the campers 
to verbalize and act out their feelings. In helping the chil l 
dren to change their attitudes towards society, the permissive ! 
ness enabled them to realize that adults can be tolerant and · 
1 Robert A. Young, "RepOrt to Trustees of Guidance 
Camp Trust on Treatment Camps, Summer 1949," Boston, Mass., 
November 9 , 1949. 
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understanding, and can accept them as individuals no matter 
what their behavior might be. This was but the first step 
in helping the campers grow into psychological maturity. The 
structure of' the program afforded opportunity to test out 
socially accepted ways of ·express ion without fear o-r failure. 
Activities were offered so that they could acquire new and 
satisfying experiences . In all these situations they were 
helped to understand their reactions so that they could gain 
new attitudes and incorporate the new ways of behavior into 
their personality structure. This was done in as natural and 
informal a way as possible. Formal interviews were minimized 
and were used only f or spec 1al reasons or at request. Sur-
face responses were modified in the general functioning of 
daily life while the underlying causes were treated by more 
direct methods. 
For the casual visitor, it was rather shocking to hear the 
angry blasphemous attacks hurled at counselors without fear of 
punishment. Even more disturbing was to witness the aggressive 
play or the destruction that occasionally occurred. Yet, this 
very encouragement to speak out and the lack of reprisals to 
hidden acts of destruction served to lessen the need for them. 
The usual scribblings of obscene remarks on walls, so common 
1n moat camps, were noticeable by their absence. Actually the 
ability to speak out as a tension rele~sing device made these 
surreptitious writings unnecessary. The permissive attitude 
represented a threat to the overprotected youngster who could 
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not understand why acting out and speaking out was not dealt 
with by swift and certain punishment. As they came to realize 
that there were other ways to gain approval than by being a 
"good, perfectly behaved" boy, they gained confidence to break 
through barriers and express their true feelings. 
Satisfactions were gained through acting out of impulses, 
gratification derived from satisfying experiences, recognition 
of achievement and unconditional love and acceptance from 
adults. The overprotected child became more self reliant and 
mature. The exploited child was enabled to become more de-
pendent and self activating. The rejected child was able to 
build up his ego and self esteem. 
This gave the children the opportunity to work things out 
for themselves. Self imposed barriers were broken down and the 
need for more indirect expression was lessened. The camp at-
mosphere was designed to meet the needs of individuals, but 
these needs were effected through the group activities. Camp 
was able to provide an outlet for expression and an opportunit~ 
for socially constructive experiences. Within this setting, 
situations arose where the youngster s found that it was not 
only necessary to subordinate their impulses to the desires of 
the groups, but that,through cooperation, their own satis-
factions were increased 
The process of absorbing yoUngsters in the organized 
group activities so that they could benefit from enjoyable 
and successful participation required tact and patience. Help-
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ing individuals to impose limits on themselves requires much 
more time than having external authorities impose limits. Yet 
as the child learns to use freedom with profit and gain se-
curity with this freedom, the gains accrued become more .Per-
manent and can be transferred to other situations. 
That this is not a simple process can be seen in the fol-
lowing cases: 
Robart was an 11-year-old boy who came from 
a large family which had a long history of 
sex delinquency and behavior disorders. 
Co~~itted to a child care· agency as a per-
manent delinquent, he was described as un-
controllable, aggressive and had a tendency 
to hurt others. When he first came to camp _ 
he was very restless and could n ot s t ay 
still. He went through a "testing" stage, 
deliberately upsetting activities to see 
how far he would be permitted to go. He 
was antagonistic with all and could not re-
sist hitting others as he passed by them, 
deliberately annoying others. He would al-
ways make certain that a counselor was pree-
ent and wou~d look to see what he would do. 
When limitations had to be imposed, Robart 
would be very uncomfortable and would dis-
appear tor a long period of time. Gradually, 
Robert was able to accept limitations and 
discontinued his aggressive acts, throwing 
all his energies into activities where he 
enjoyed the recognition he received from 
other boys and counselors. Consistent 
handling of Robert with warmth and under-
standing over a period of time enabled him 
to channelize his aggressive impulses into 
more constructive channels. 
When he first came to camp, Martie was hor-
rified that the counselors permitted the 
boys to swear. He complained that his Mother 
would not permit him to stay if she knew of 
this. He gave evidence ot being greatly con-
cerned about his family and feared to get 
in any activity for fear that his family 
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would disapprove. He was extremely dis-
turbed at night, and his night terrors 
were terrifying to the other boys. Later, 
as his fears became unblocked, he would 
overreact to situations, screaming, swear-
ing and fighting wi·th others. He demanded 
attention and not getting it to the exclus-
ion of others would run away or become ag-
gressive. Gradually he built up a strong 
relationship with some of the counselors 
and from this was able to make conscious ef-
forts to modify his behavior. He became 
much aalmer, with fewer traumatic incidents, 
and gained personal satisfaction from par-
ticipating in group activities. 
Campers were awakened to the fact that new interests and 
new standards were desirable and attainable. 'l'he atmosphere 
was conducive to revealing potentialities within individuals 
and stimulation was given to realize these potentialiti-es. 
Camp was considered as a large therapy group, containing 
all the factors that make group therapy effective and having a 
releasing effect. The setting, with a permissive attitude, 
seemed to encourage acting out of repressed impulses and fan-
tasies, while the interplay of the group members appeared to 
have a catalytic effect upon all. Supportive relations were 
established with other members of the group and staff members, 
resulting in ego-strengthening, while insight was obtained 
either directly or through interpretation. 
Specific Treatment Techniques 
Along with the individual camper-counselor relationships 
and the permissiveness of the camp as a whole, some work of 
an experimental nature was done with two special therapeutic 
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techniques, group therapy and psychodrama. In addition, reme-
dial reading lessons were arranged for three of the cam];:e rs 
who had reading disability. Because campers had the oppor-
tunity to utilize the general aspects of treatment in addition 
to those of a special nature, no separate evaluation is pos-
sible. 
In discussing the dynamics of psychotherapy, Sternbach 
notes that: 
This phenomenon (Group Therapy) has its original 
model in the situation within the ~amily where 
the natural rivalry and jealousy of children, 
their competition for parental · love which creates 
conflicts and dangers, leads to identification, 
and beyond that reactively to mutual protection 
and love • • • It is for the s ake of the common 
love for the leader that the~her members of 
the group are protected, and this c omman pro-
tection . of each other, added to the protection 
received by the parental figure of the leader, 
gives the individual who participates in it a 
feeling of security and protection that is 
potentially much ~tronger than t~at obtained 
from an individual relationship. 
Although there are many different concepts of group 
therapy, its purpose at camp was aimed primarily at permitting 
the individual to gain insight into his problem and conflicts 
and to realize that his problems are common to others. The 
major significance lay in the tact that the camper learned to 
1 relate himself to others and because of this was able to break 
through his defenses of isolation, withdrawal and aggressive 
rejection of people. Release through aggression and hostility 
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2 Oscar Sternbach, '~he Dynamics of Psychotherapy in ! 
the Group," Group TherapZ Brochure, No. 23tl, 1947. L 
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was encouraged because of the resultant value in that this ex-
pression was related directly to their problems. From the 
group therapy sessions, the campers were able to attain self-
confidence, expression of their aggressive impulses, opportun-
ity and permission to compete for leadership and a feeling of 
security and protection in a warm relationship with an under~ 
standing -adult. 
The advantages of group therapy are manifold. Among them · 
cart be included: the naturalness of the situation, the obser-
vation of symptoms in action, opportunity to see problems and 
character traits, the. opportunity to encourage or discourage 
group reaction, a check on fantasy and the chance :for immediate 
interpretation. At the same time, there are limi~ations such 
as deciding on the right group for each person, the reaction 
of group members to others within the group, the problem ot 
individual handling as it affects the group and the increased 
problem behavior in other areas as a result or the verbaliza-
tion and acting out in the therapy group. 
With an awareness of the advantages and limitations, the 
group therapist selected a few boys to meet with him daily at 
a specified time. Those selected were characteristically the 
shy, withdrawn, submissive children who had given evidence of 
being abl.e to form a relationship with an adult. The explana-
)ion was given that all children have worries that bother then
1 
which he (the group therapist) would try to help them under-
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stand. There was some hesitation because of the fear of ver-
balizing painful thoughts, especially in the presence of others
1
1 
Gradually as they gained confidence in the therapist, and 
learned that they had similar problems, they began to verbalize 
their feelings. At first, an attempt was made to maintain 
the group solely in discussion periods with the therapist clar-
ifying and interpreting what was said by the participants. 
However, as the material proved to be too threatening to be 
revealed in the group, the therapist redirected the group in-
to activity sessions. In this phase, the activity served as 
.a defense against anxiety producing material a.nd provided a 
means for a close relationship with the sympathetic adult. 
Having established satisfactory interpersonal relationships, 
they were able to express feelings. Under the direction of 
the therapist, they were able to learn new methods of dealing 
with their feelings and also began to gain insight into their 
problems. Even more significant was their ability to transfer 
these gains into other situations in the total camp setting. 
The size of the group therapeutic sessions was limited. 
Starting initially with two campers, the therapist encouraged 
them to invite others to the g~oup, which eventually varied 
in size from two to six individuals. Due to the relationship 
that had been established and to the threat of the presence of 
others, the group made +ittle effort to expand. It is in-
teresting to note that a similar pattern was present in all 
those attending these sessions. By and large, they were the I 
I 
1 
==* 
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shy and submissive youngsters who had an inordinate need ror 
acceptance. Even within this restricted group, the more ag-
1 
gressive youngsters found it difficult to adjust. Whereas the l 
shy youngsters sought escape from a session when the material 
was too threatening, they returned to future meetings, which 
the others could not do. Their inability to handle their ag-
gressive impulses made the sessions appear as too much of a 
threat. Nevertheless, those who attended the group therapy 
sessions were among the campers who made the best adjustmen ts. 
In psychodrama, the campers selected situations to act 
out. The purpose was to present a means of expressing their 
real feelings and provide them with an opportunity to see what 
their behavior meant. Horwitz expl ains the value or psycho-
drama as a help to verbalize plus a carry-over ofinsight into 
other situations. 
(Psychodrama) incorporates the fantasies of 
almost all of the group members and provides 
the therapist with a medium of operation. 
The implications or the drama ror child and 
group are often far reaching and the therapeutic 
task ••• lies not only in bringing about the 
invent ion of the drama and the production of 
fantasies,but alsQ in the material that grows 
out of the drama.~ I 
Psychodrama was used for the entire 9amp on two different oc- I 
casions under the direction of a specialist who visited camp 
for that purpose. The specialist met with each cabin group 
for the purpose of "playing games." On the first visit, a 
3 Selma Horwitz, "The Spontaneous Drama as a Tech-
nique in Group Therapy," The Nervous Child..z. 4:252,April, 1945. 
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aeries of situations had been worked out which represented 
problems to the camp as a whole and to the individual camper. 
Each cabin member was cast in a role of his own choosing after 
the dramatic setting was explained, after which they proceeded 
with the dramatization. An effective procedure was to cast a 
camper in the role of a counselor, who then acted out the way 
he felt a counselor should handle a problem. By this process, 
seve.ral values were attained. The campers were provided with 
an opportunity to express their feelings but in the process 
were able to realize how difficult it is to persuade a boy to 
conform or how demands of an individual may be unreasonable to 
the group. It provided counselors with fV-ller understanding 
the reasons for individual responses and furnished them with 
material for dealing with situations in the future. On the 
second visit, the focus of the dramas was turned to the family 
situation and the camper's feelings about going home. The re-
lease of pent-up feelings served as ' a source of understanding 
of many of the problems. The use of a camp situation reveale 
the developments that had been made and the relationships that 
had been established during the season. ' 
The artificialness of the situation limited the effective 
ness of the psychodrama sessions. The boys were aware of, 
were able to express the fact that these were more than just 
games. As such, many were unwilling to take part. However, 
even those who remained on the periphery of the group did be-
come involved. 
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Remedial reading waz begun with one camper in the form of 
a special play session of word games. He showed considerable 
resistance, accusing the tutor .of being a teacher. Once his 
original resistance had been overcome, he began attending sea-
sions although with many misgivings. As a great deal of as-
surance was necessary, the tutor began with elementary 
so that he could get some feeling of achievement. The 
material ~ 
type- 1 
I 
writer was used from the first, which seemed to stimulate his 
interest and made him less conscious of his inadequacies. As 
he gained confidence,he expressed his glee to other campers • . · 
Soon two other campers with reading disabilities requested that 
they be given lessons. This was put on the basis of learning t · 
read and write rather than playing games. All were extremely 
diligent, seeking out the tutor themselves for the daily lea-
, 
sons,and they made tre111..endous gains. The understanding and 
recognition that they received changed reading from an undesir-
able task filled with many anxiety producing moments to an ac-
complishment which helped them gain fUrther acceptance. 
All these special techniques were especially effective 
because they were conducted within a consistently understanding 
environment. To the campers, this represented an opportunity 
to carry over the gains made in one setting to other areas. The 
constant acceptance served to help them absorb these gains as 
part of their total personality structure and to encourage them 
to make even further progress. 
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6) 
7) 
Exceptional opportunities for creative 
learning experience without school for-
mality. 
The chance for exciting adventure, with-
out resorting to antisocial activities. 4 
The happy, creative and constructive eamp program, away 
from the tensions which the child has experienced seemed to re 
sult in positive values to the maladjusted child. Although it 
is not possible scientifically to measure the gains, nor is it 
possible to determine the permanency of the progress made, the 
values attained were extremely important steps in a lang range 
program of treatment. The superior diagnostic advantages of 
camp resulted in a clearer picture of the child's total be-
havior. 
The task was considered incomplete with the attainment of 
only these gen~ral advantages. · Specific problems required 
special methods of handling. Program activities were adjuste 
to encourage the special interests and abilities r£ the camper 
particularly tn relation to their therapeutic value. 
At best, therapy in camp wa s the beginning of real per-
sonality changes. The least was to serve as a catharsis in 
permitting the child to bring his underlying conflicts to the 
surface. The vast majority of campers benefited at different 
way stations between these extremes. It is hoped that all at-
tained 1n var ying degrees, a growing sense of security, a feel 
ing of acceptance and a beginning experience of adjustment. 
4 William C. Morse, ~· £!!., p. 212. 
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CHAPTER VIII 
CONCLUSIONS AND FUTURE DEVELOPMENTS 
An evaluation of an experimental project such as the 
treatment camp can hardly be complete on the basis of the ex-
periences of a single season. Only startling success or dis-
astrous failure would permit any definite conclusions and even 
these would have to be considered in the light of all the cir-
cumstances present. At the most, trends and indications must 
be measured in reference to future plans based on strengthen-
ing the promising areas and on eliminating the weaknesses. 
Value of Treatment Camps 
The basis objective of treatment camps was stated as an 
attempt to provide as meaningful an experience as possible tor 
each child. The season at Province Lake Camp demonstrated 
that such experiences are possible for the emotionally dis-
turbed child. Campers were selected who either had made un-
successful adjustments 1n other camps, or who had not been con-
sidered ready for other camp placements. The exper~nce in-
dicated that a specialized camp service can provide a neces-
sary and useful part of a social service structure. The in-
sights obtained and the material gathered for future treatment 
were possible only in. a camp designed for treatment. Camp 
was a therapeutic medium in itself and also provided material 
so that treatment could be continued in other situations. 
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There is no doubt that treatment camps provide an oppor-
tunity for diagnosis on which treatment can be based and plans ! 
made for permanent care. The observation of behavior, the in• 
formation obtained from viewing campers in numerous living 
situations and the development of relationships with children 
· _, 
and adults gave a clear picture of campers' responses and the 
reasons for behavior mechanisms. The value of camp as a 
therapeutic medium, in addition, was seen in the adjustments 
made by most of the campers. The final answer to this must 
be made on the basis of long-term observation to note whether 
the gains are maintained or are merely superficial. 
Results indicated that treatment camps are best forthose 
whose behavior is due to environmental factors. It was the · 
feeling of the camp director that those who had difficulty in 
adjusting had such deep seated conflicts that their defenses 
could not be penetrated or that their behavior was due to 
factors over and above their environmental pressures. 
The camp situation furnished a setting for the rebuilding 
of attitudes, the means for expression in order to decrease th 
need for asocial behavior, and the chance to form satisfying 
relationships. The absence of pressure, and the relaxed ac-
cepting attitude made the treatment camp unique from most othe 1 
camp settings,thus providing an atmosphere conducive to growth 
and development. 
The use of therapy within the camp itself seemed to com-
bine with the total permissive environment to meet the pressin 
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needs of the camper for a healthful, happy and profitable ex-
perience. The camp served the dual purpose of providing en-
joyment and meeting needs. There were specific values ob-
tained that could not have been provided elsewhere. The very 
structure of the camp meant that the youngsters were : not 
singled out as being different from the others, and that camp 
represented a place where they, along with all the other cam-
pers, could learn to c ,ooperate with others and could make in-
dividual accomplishments. Only in this environment was it 
possible to allow such release of feelings and to encourage 
the development of relationships without being 01erconcerned 
with the need for control. 
Effectiveness of Province Lake Camp 
In an overall sense, effectiveness of the camp is meas 
by the adjustments made by individual campers. Related to this 
is, of course , an evaluation of the camp community and its 
functioning. In a single season, there will be seen the need 
for changes and new procedures. The analysis must be made wi 
full understanding of all the limitations present. 
Adjustment was not possible for all campers nor was the 
same degree attained by those who remained. The number of 
boys who could not make use of the camp and were either per-
mitted to go home or were requested to withdraw, indicates that 
not all children can adapt to this particular type of program. 
This points up the need for thorough screening of all appli-
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cants and the selection of those who indicate an ability and 
a readiness to benefit from this type of situation. It is not 
the purpose of this paper to present complete material an the 
value of the camp for individuals as this is thoroughly han-
dled in Miss Cameron's thesis. The conclusions 1n this study 
can be based only an camp adjustment of behavior types. There 
is much to ·be learned about selection of children for treat-
ment camps, but this year's experience has provided same di-
rection. The campers who made the best adjustments in camp 
had a great deal in common alt~ough their behavior symptoms 
were quite varied. Symptomatic behavior in itself provided 
few clues for making a prognosis for adjustment,as many who di 
not adjust were less extreme than some who did improve. The 
key to ability to make adjustments can be summed up in one 
word -- RELATIONSHIP. Those youngsters who had the ability 
to form a good relationship with one or more staff members and 
with other campers were the ones who showed the greatest im-
provement. The establishment of satisfactory relationships 
appeared to furnish the incentive for improvement of behavior. 
Where defenses were set up as a means of gaining approval or 
of thwarting rejection, there was an opportunity to help a 
youngster modify his behavior and give up his defenses as was 
seen in the development of interest in the camp program. 
Conversely, the more aggressive youngsters and those who 
refused to be accepted were helped less because the need for 
their defense mechanisms remained. In spite of the camp's ac-
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cepting attitude, these youngsters found it difficult complete .! 
ly to accept relationships with others. In fact, the more di~-
turbed children found it difficult to be accepted themselves. 
Still another factor was that the mentally deficient or more I 
neurotic children were unable to use the camp to its fullest I 
advantage. They did not appear to have the ability to gain inl 
sight into their problema or their responses were so out of 
proportion to the stimuli that they could not acquire any con-
sistent feeling of security. 
Evidence points to more thorough screening with personal 
interviews by the camp director and/or therapist. This would 
provide further opportunity to be more selective but more im-
portant, would give the camper a clearer picture of the atmos-
phere and objectives of the camp. It might help eliminate or, 
at the very least, might lessen the trauma of the original 
testing period. The advantage of the · return of some, staff 
members and campers will also help to make the camp function 
more effective from the beginning of the season. 
The placement of three students from the Boston Universit' 
School of social Work was a beginning step to use the camp as 
a teaching and training facility. That other students from 
graduate schools of psychology were ~lso employed as coun-
selors serves to indicate that this objective can be widened 
to include camp as a training area for many who are interested 
in working with children of this type. 
This thesis and the follow-up study of Miss Cameron prove 
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that the camp serves a purpose as a research medium. With 
further experience, it is to be hoped that the camp will pro-
vide material for more specific studies. 
Analysis of Camp Structure and Function 
Because camp functioning is so closely related to facil-
ities, it is important to consider them as well as the actual 
camp routine. The camp site presented difficulties in that 
the buildings were so situated that it was difficult adequate! 
to supervise the campers. In addition, the camp was so lo-
cated that it was impossible to- insure privacy. Both of thea 
factors resulted in a need for restrictions for safety and 
public relations reasons. Although these were not of serious 
importance, they were added factors in creating additional 
difficulties. 
The present administrative set-up centered in an individ-
ual has not been conducive to permit long-term planning as in• 
dieated in the Report to Trustees. If the camp were associ-
ated with an established agency, more time would be available 
for intake and administrative organization. Such an associ-
ation would also enhance the opportunity for research. 
The camp has not yet reached the stage where it can ex-
pand in size,or have a girls' section. The many problems 
presented during the season would suggest that no expansion 
should be undertaken until there 1s a larger number of return-
ing campers to give more stability to the camp population. 
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Despite the proportionately large staff, there is a great 
need for an increase in the number of counselors. The large 
number of dissidents showed a need for additional staff who 
could work with individuals or small groups. There were no 
adequate arrangements for supervising youngsters whose behav-
ior was disturbing to the group. It is possible that -many 
youngsters who left camp mi~t have ,been able to remain if pro 
visions had been available to them to spend a short period 1n 
isolation. Witho~t doubt, the pressures on the counselors 
were too great. No adequate time wag< provided for records. 
The procedure for some staff members to assume specialist re-
sponsibilities, 1D. additio:q to their cabin duties, placed too 
great a load on them. A definite need for specialists was in-
dicated. 
The tremendous gains made by many of the campers as a 
result of the relationships established with the counselors is I 
' 
evidence that the criteria used for selection of staff was 
meaningful. The difficulties of the staff due to lack of 
prior camping experience points up the need for a richer ori-
entation period to give the staff members a sense of familiar-
ity with the specific skills whleh will be utilized in camp. 
The pressures oft his type of camp necessitate provisions for 
/ · more time off for staff members, as the strain of working un-
der constant pressure works against the easy establishment of 
good relationships. 
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A fuller orientation is also needed with the campers. In 
conjunction with the more thorough screening process, campers 
must be made aware of the ·purpose of the camp and of the treat 
ment involved. Many difficult adjustments were due to the 
fact that the campers did not know what to expect. 
The procedure for camper groupings appeared to be satis-
factory. There was some difficulty in overall planning for so 
wide an age range. There is a definite need to shorten this 
range, or physically to divide the camp into two sections. 
The desires of the younger campers to participate in the same 
activities as the older boys resulted in frustrations. Divi-
sion of the camp into two sections would alleviate this pro 
The atmosphere of the camp, with its permissive tone, was 
felt to be a major factor in the improvement made by many 
campers. Despite this, it did prove too much for a few cam-
pers to accept. The setting of realistic limitations . from the 
outset might make camper adjustment easier. 
Within the framework of the camp organization, the great-
est difficulty occurred in the area of camp duties. The ex-
perience of the previous season proved that work was valu~ble 
when it was meaningful to the you.ngst~rs. Provisions should 
be made. so that the campers do .not have to do necessary work 
except that Which is related to their daily home life in the 
cabin. Projects should be encouraged as the results of the 
few undertaken were extremely gratifying. 
Changes are also needed in the program structure. The 
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morning program in cabin groups presented difficulties. Al-
though the principle of participation in a "family" unit had 
value, the additional responsibilities placed on the cabin 
counselor and the tendency to -set up a pattern of single ac-
tivities outweighed the advantages. A series of project ac-
tivities for the morning program would incorporate the ad-
vantages of the project method and the cabin unit.. This 
would still leave the afternoon for free selection of interest 
activities. 
Evening programs proved one of the highlights of the sea-
son in terms of progress made by the campers. Although this 
places a strain on the head counselor in preparing a variety 
of interesting worthwhile programs, the results would seem to 
justify the extra work. The change of the free play period 
to a games hour proved valuable and should be retained. 
The high interest in waterfront activities points up the 
need to expand program in this area. More adequate facilitie 
would permit a xpans ion in diving and boating, as well as more 
advanced swimming instruction. 
It is hoped that the next ·season will permit a return to 
center camp life around a living outdoor experience. The en-
thusiastic response to the mountain trips and the few sleep-
outs indicates tb.a t this would be well race ived. The ad-
vantages of this type of program in inculcating cooperative 
living and individual responsibility cannot be minimized. 
I 
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··specific activities should be on as complete a partici-
pating basis as possible. These furnished means of expres-
sion so vitally important to the campers. Opportunity for 
more continuous activities must be provided· to give campers a 
sense of achievement. · 
Treatment still remains the major goal of the camp. 
Changes 1n the programming should be oriented to strengthening 
the treatment value of the camp atmosphere and functioning. 
The results of the experimental work wit~ group therapy and 
psychodrama were encouraging. The permissive attitude of the 
sta.ff, the opportunity. to speak out and act out feelings of 
rejection and hostility, and the establishment of relation-
ships are the basic methods of therapeutically serving the 
campe\s. .Beyond that, more is needed in the specific tech-
niquei to help the campers gain insight and to follow up on 
the progress made. 
Future Developments 
Since this paper has been started, a new camp site has 
been found with more adequate facilities and a much finer 
waterfront. It will be possible to divide the camp into sec-
tiona. 
Provisions have been made for a larger staff with special-
ists to handle the interest activities leaving the counselors 
free of added responsibilities. This will also leave more 
time for writing of fuller records, as well as relieving the 
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pressure on those who are working closest with the campers. 
In line with the increase in staff, the morn:lng schedule will 
be revised to include project activities in line with the thin -
ing about continuous activities. 
A training-period has been planned for the staff so that 
an entire week's orientation period will give them a beginning 
acquaintanceship with the different activities planned for the 
season. As a further addition, the staff meetings will be ex-
panded to include lectures and discussions on principles and 
objectives, therapy techniques and programming skills. It is 
also hoped to conduct periodic group therapy sessions far the 
counselors and specialists. 
The specific therapy techniques will also be expanded to 
become a complete part of the total program. Dramatics will 
I 
be oriented to the psychodrama techniques conducted by a staff I 
member especially trained in this. Each camper w ill be ex- I 
pected to become a member of one of five group therapy ses-
sions. Each group will meet daily with the therapist who will 
no longer have other duties, and will decide on the direction 
they will take. Some will be discussion groups, others play 
groups, while still others may become dramatic groups, depend-
ing on the members themselves. 
All these changes 
of the previous season 
are being made after a careful analysis 
in an attempt to eliminate the weak I 
in I
I 
areas and strengthen the promising ones. The progress made 
I 
I 
I 
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the one short experimental season and the proposed changes in-
dicate a highly successful season with the accumulation of ad-
ditional material for treating emotionally disturbed children. 
Approved (2L;_ 1( ~~ ... 
Richard K. Conant 
Dean 
l 
100 
BIBLIOGRAPHY 
Amsden, Robert L., "The Summer Camp as a Behavior Clinic," 
Mental Hygiene, 20:262-268, April, 1936. 
Backus, Ramona, "Where the New Camping Tasks Begin, 11 The 
Nervous Child, 6:130-134, April, 1937. 
Close, 0. H., "California Camps for Delinquents," The Year-
Book of the National Probation Association ~5, 
~York: PP· 136-147. 
Cockerill, Eleanor and Helen Witmer, "An Evaluation of a 
Psychiatric Camp for Children," Smith College Studies 
in Social~' 9:199-23·6, June, 1939. 
Eells, Eleanor P., "From the Sunset Camp Service League: 
Camp as a Therapeutic Community," The Nervous Child, 
6:225-231, April, 1947. 
Ga.lkin , Joseph, "The Treatment Possibilities Offered by the 
Summer Camp as a Supplement to the Child Guidance 
Clinic," American Journal of Orthopsychiatr..z, 7:474-
483, October, 1937. --
Glueck, Sheldon and Eleanor, editors, Preventing Crime: A 
Symposium, New YOrk: McGraw-Hill, 1936. -
Harms, Ernest, editor, "Psychopathology and Psychotherapy 
of Camping," The Nervous Child, 6:127-242, April, 
1947. -
Horwitz, Selma, "The Spontaneous Drama as a Technic in Group 
Therapy," The Nervous Child, 4:252-273, April , 1945. 
Lyle, Betty, "Camping for Whom?" The Crippled Child , 6:12, 
June , 1948. 
Morse , William C., "Some Problems of Therapeutic Camping," 
~ Nervous Child, 6:211-224, April, 1947. 
Perlman, Jess, "Camps for Maladjusted Children," The Nervous 
Child, 6:155-160, April, 1947. 
Redl, Fritz, "Group Psychological Elements in Discipline 
Problems," American Journal of Orthopsychiatri, 
13:77-82, January, 1943. 
101 
BIBLIOGRAPHY 
{Continued) 
----------, "Diagnostic Group Work," American Journal of 
Orthopsychiatry, 14:53-68, January, 1944. 
----------, "Psychopathological Risks of Camp Life," The 
Nervous Child, 6:139-147, April, 1947. 
Sche idlinger, Saul and Lucy, "From a Camp of a Child Guidance 
Clinic: The Treatment Potentialities of the Summer 
Camp for Children with Personality Disturbances," 
The Nervous Child, 6:232-242, April, 1947. 
Scheidlinger, Saul, "Group Therapy - Its Place in Psycho-
therapy,'' Journal of Social Casework, 29:299-304, 
October, 1948. --
Slavaon, s. R., "Differential Methods of Group Therapy in 
Relation to Age Levels," The Nervous Child, 4:196• 
209, April, 1945. ---
--------------, "Treatment of Withdrawal Through Group 
Therapy," American Journal of Orthopsychiatry, 
15:681-689, October, 1945. --
Sternbach, Oscar, "The Dynamics of Psychotherapy in the 
Group," Group Therapz Brochure No. 23. Reprint from 
Journal of Cfiiid Psychiatry, 1: Sec£ion 1, 1947. 
Young, Robert A., "A Summer Camp as an Integral Part of a 
Psychiatric Clinic, 11 Mental Hygiene, 23:241-256, 
April, 1939. 
----------------, "Report to Trustees of Guidance Camp Trust 
on Treatment Camps, Summer 1949," Boston, Mass., 
November 9, 1949 (mimeographed). 
102 
APPENDIX 
DAILY SCHEDULE 
TYPICAL WEEKLY PROGRAM 
SUGGESTED CABIN ACTIVITIES 
PAGE 
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106 
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,. 
7:15 
8:00-8:30 
8:30-9:30 
9:30-11:00 
11:00-12:00 
12:30-1:30 
1:30-2:30 
2:30-4:30 
4:30-5:30 
6:00-6:45 
6:45-7:30 
7:30-8:45 
9:00 
DAILY SCHEDULE 
Rise and Shine 
Breakfast 
Cleanup Time 
Cabin Activities 
Swim 
Dinner 
Siesta 
Special Interest Activities 
Swim 
Supper 
Games Period 
Evening Program 
Lights Out 
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TYPICAL WEEKLY PROGRAM 
SUNDAY 
MORNINGJ 
Camp Service 
Free Play 
AFTERNOON: 
General Swim 
Crafts 
Softball 
Archery 
EVENING: 
Hares and Hounds 
and other games 
MONDAY 
MORNING: 
Cabin #1 - Craf'ts 
2 - Rowing 
AFTERNOON: 
3 - Horseshoes 
4 - Miniature Golf' 
5 - Puptenta 
Braf'ta 
Rowing 
Riflery 
Archery 
Prepare for Sleepout - Cabin #1 
EVENING: 
Games 
Campfire and Marshmallow Toast 
Sleepout - Cabin #1 
TUESDAY 
MORNING: 
Cabin #1 - Log Cabin 
2 - R if'lery 
3 - Crafts 
4 - Trip to Farm 
5 - Rowing 
TU~DAY 
TYPICAL WEEKLY PROGRAM 
(Continued) 
AFTERNOON: 
Crafts 
Stage Builders 
Trip to Quarry 
"Wild Goose Chase" 
Fishing 
EVENING: 
Games 
Contest Night 
WEDNESDAY: 
MORNING: 
Cabin #l - Log Cabin 
AFTERNOON: 
Crafts 
2-- Wood Chopping 
3 - Rowing 
4 - Crafts 
5 - Trip to Farm 
Trip to Quarry 
Stage Builders 
Games and Stunts 
Prepare for Sleepout - Cabin #5 
EVENING: 
Softball - Pirates vs. Aces 
Sleepout Cabin #5 
THURSDAY 
MORNING: 
Cabin #1 - Log Cabin 
2 • Crafts 
AFTERNOON: 
3 - Turtle Hunt 
4 - Picnic Hike 
5 - Jr. Log Cabin 
Blaokberrying 
Crafts 
Rowing 
Stage Builders 
Nature Hike 
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TYPICAL WEEKLY PROGRAM (Continued) 
THURSDAY 
EVENING: 
All Cabins Prepare for Circus 
Water Carnival 
FRIDAY 
MORNING: 
Cabin #l - Log Cabin 
2 - Rowing 
3 - Riflery 
4 - Turtle Hunt 
5 - Crafts 
Mountain Trip - 10 boys 
AFTERNOON: 
Mountain Trip (continued) 
Crafts 
Fishing 
Stage and Preparation of Show 
EVENING: 
Circus Tryouts 
Grand Opening of Theater 
SATURDAY ~ 
MORNING: 
Cabin #1 - Crafts 
AFTERNOON: 
2 - Trip to Quarry 
3 - Horseshoes 
4 - Fishing 
5 - Model Cabins 
All cabins Prepare for Circus 
Special Swim 
EVENING: 
The CIRCUS is Here 
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SUGGESTED CABIN ACTIVITIES 
Golf 
Archery 
Pup Tents 
Softball Games with Other Cabins 
Volleyball Games with Other Cabins 
Wood chopping 
Rowing 
Crafts 
Hikes and Trips 
Games and Contests 
Exploring 
Wood craft 
Pioneering 
Berrying 
Fishing 
Collecting on Beach 
Paper 
Library 
Dramatics 
Paper chase 
Horseshoes 
Kite f'ly1ng 
PROJECTS 
Council Ring 
Camp Fireplaces 
Lean-to 
Teepee 
Log Cabin 
Cookout Tables 
Buddy BUrners 
108 
